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PART 1:  Introduction to the Master Teaching Portfolio

Why a Master Teaching Portfolio?

  
A Master Teaching portfolio is an authentic, broad-based, impartial assessment tool.  It enables an individual to demonstrate their mastery of teaching to others in concrete ways.  


One characteristic of professional educators who would be master teachers is that they learn from experiences and from each other.  These contribute to their professional growth yet are usually not measured in traditional assessments.  A portfolio enables you to make sense of the myriad of experiences you have encountered throughout your coursework and in your professional setting.  It enables you to weave these experiences together to provide a clear picture of yourself as a developing professional and as a master teacher in today’s schools.

What is a Master Teaching Portfolio?


Portfolios have come to mean many different things to many people, even within the University of West Georgia’s College of Education.  You have probably not built a portfolio like the one required for this program, so you should expect unique and different requirements.  This document provides guidelines for how to develop a Master Teaching portfolio that meets the Master of Education program requirements.  Before you begin, however, it is essential that you get the big picture of the task and the end product.


It is important to understand what a Master Teaching portfolio is and is not.  It is not a file of assignments which you have completed for your courses.  It is not a scrapbook of memorabilia from your education job or heartwarming notes from students.  A Master Teaching portfolio is organized around propositions that show specific competencies.  It is an organized, goal-driven document showcasing professional growth and achieved competence in classroom teaching.  It provides tangible evidence of a wide range of knowledge, skills, and dispositions about teaching which you can and do apply to educational settings in order to verify master teaching.


Developing a Master Teaching portfolio engages you in three important processes.  First, it requires you to collect artifacts from your coursework and workplace.  Next, it requires you to select from among them those artifacts which demonstrate most convincingly that you have addressed the teaching behaviors held forth in the propositions.  Finally and most important, it requires you to reflect on how these artifacts demonstrate your teaching mastery and what they mean to you as a growing professional.  


How is the portfolio organized?  The Master Teaching portfolio consists of entries which are based on the National Board of Professional Teaching Standards (NBPTS) propositions which provide the foundation for the master’s program and which are integrated throughout the coursework. The portfolio addresses these propositions.


What evidence is provided?  Evidence contained in the portfolio consists of artifacts that demonstrate that you have met these NBPTS propositions.  Artifacts are tangible evidence of knowledge gained, skills developed and mastered, and dispositions clarified that are characteristic of you as a developing professional and master teacher.  Artifacts alone, however, cannot demonstrate competence.  Your reflection interprets the artifacts with respect to the propositions.  


Who is the audience for the portfolio?  Because it is part of the Master of Education program, university professors and professional colleagues are the primary audience for your professional portfolio.  However, the portfolio is also written for you.  It provides an opportunity for reflection and self-assessment.  It provides a comprehensive evaluation of your educational experiences thus far.  Most important, it enables you to chart the course for your continued, future professional development as a master teacher.

Overview of Entries


The Master Teaching portfolio is an assessment that enables you to sample and present your actual experiences developing knowledge, skills, and dispositions related to becoming a master teacher.  This section provides details regarding the entries which constitute the portfolio.


What shapes the portfolio?  The five propositions from the National Board of Professional Teaching Standards shape the portfolio. They also describe what candidates for the Master of Education should know and be able to do in order to effectively function as master teachers in their educational settings.  



The portfolio provides a framework that affords you an opportunity to select examples from your experiences, program coursework, and professional practice that show how you embody the propositions.  As such, the portfolio is an opportunity to directly assess master teachers’ knowledge, skills, and dispositions.  It assesses professional performance in your classroom, school, and community.


Further, the portfolio entries are designed for maximum flexibility.  You may select artifacts from your experience, program assignments, and teaching and present them in a number of different ways as you respond to the portfolio entries.


How do I read the entries?  The Master Teaching portfolio consists of five separate entries.  Each assesses your performance and is related to your teaching and involvement in the wider education community.


Each entry begins with a general Description that relates the nature of the entry.  It summarizes what the particular entry asks you to demonstrate about your professional knowledge, skills, and dispositions.  Each description includes a section on what you need to do.  The section presents the actual requirements for that entry and indicates what kind of evidence you must submit so that your entry is acceptable. An outline and guide questions lead you in reflecting in the written commentary, where you interpret the artifact and showcase your skills and knowledge.  The Scoring Rubric is also provided for each entry, and will be discussed later.  It is important that you carefully follow the guidelines presented for the content, format, and maximum length of the written commentary in order for your entry to be scorable.


How will my entry be scored?  Scoring criteria and rubrics for each entry will be used by a committee selected by you to independently and holistically evaluate your responses.  The entry specifically outlines the information and evidence that is important in each entry, and only that proposition will be evaluated in the entry.  As you develop each entry, frequently ask yourself if there is strong evidence of these characteristics in your materials.

The Portfolio Entries


Evidence for portfolio entries may come from your coursework, experiences related to your training, or your professional practice.  Because many experiences could provide artifacts for any entry, the portfolio attempts to sample evidence from a variety of situations that demonstrate important knowledge, skills, and dispositions of a master teacher.

The Final Product


The artifacts and written commentaries which comprise the portfolio should be organized in a standard way to assist the committee in finding all the evidence necessary to evaluate your accomplishment of the core propositions.  

General format.  While individual entries may require specific formats, the following general format should guide your portfolio development.

· Double-space all text in written commentaries using 12 point Times Roman or New Times Roman font.

· Page margins on all four sides should be one-inch deep.

· Page numbers should appear in the one-inch space in the center of the bottom of each page.  

· You may print on one side of the page only.

· You must focus on different experiences or different aspects of an experience to provide artifacts for each entry.  

· Release Forms or Verification Forms must accompany the entry, when necessary.

Entries not complying with the specified format will not be assessed.  They will be returned and must be reworked and resubmitted at a later date.

Naming persons, institutions, and organizations.  Individuals, institutions, and organizations should not be identifiable in your written materials, student work samples, internal documents, and other artifacts.  The exception is in Release Forms and Verification Forms.  Within your work, use the following guidelines.

· Refer to children or students using first names only.  If two individuals have the same first name, use first name and last initial.

· Identify parents or caretakers by their relationship to the student, such as “Josue’s grandmother.”

· Refer to other teachers, principals, and school personnel as “colleagues” or “the principal” whenever possible. If necessary, use the first name and an identifier, such as “Marie, one of our English teachers….”

· Your school, district, or facility name should be presented using initials and the level of the school.  For example, use “SM Elementary School.”

· Refer to your city or county as “my city/county.”

· Talk about a college or university as “a four-year college,” or “a graduate program.”

Cover Sheet.  The Cover Sheet serves as the first page for the portfolio.   


Context Information Form.  This optional form provides information on the educational context from which the artifacts were derived.  Complete this form for each entry containing artifacts from outside the university setting.  

(Sample Cover Sheet)

YOUR NAME

Part of a Master Teaching Portfolio Submitted to the Faculty 

of the University of West Georgia in Partial Fulfillment 

of the Requirements for the Degree

of the 

Master of Education

in

Early Childhood Education

College of Education

CARROLLTON, GEORGIA


                                                       Year

                                                  
Student ID No. _______________________

Context Information Sheet


This form is optional.  It permits you to broadly describe the context related to the artifacts for an entry such as the nature of the group or organization, characteristics of the group members, students, school, or community, or historical background of the schedule or agenda.  Please limit your description to the space provided.

Entry No. _________

1. Describe the type of program, school, organization presented in the artifact.

2. Describe the students or group members represented.

3. Briefly present aspects of the context, both current and historical, which are essential for assessors to better understand the artifacts presented in this entry.   

Collaboration.  You are encouraged to work with your colleagues throughout the portfolio process.  Have them help you videotape, listen to and analyze your audiotapes, read and comment on your analyses and on the artifacts which you have chosen.  Have them edit your draft copies to ensure that they follow the portfolio guidelines. This can be one of the most beneficial aspects of the portfolio assessment process.  However, all of the work that you submit as part of your response to any entry must be your ideas, writing and work. 


As with all university coursework, you are expected to adhere to the highest standards of academic honesty.  Plagiarism occurs when you use or purchase ghost-written papers.  It also occurs when you use the ideas of or information obtained from another person without giving credit to that person.  If plagiarism or another act of academic dishonesty occurs, it will be dealt with in accordance with the academic misconduct policy as stated in The Uncatalog, Undergraduate Catalog, and Graduate Catalog.

How to Complete Portfolio Forms


If you submit an entry that consists of an audiotape, videotape/DVD, or a still photograph showing students or colleagues, the appropriate Release and/or Verification Forms must accompany the artifacts and written commentary.  The signed original must be retained in your files and a photocopy submitted with portfolio entries.

Adult Release Forms.  Any adult, such as a colleague, parent, staff member, teacher, or student teacher who appears in a videotape/DVD, photograph, or audiotape must sign an Adult Release Form granting permission for the use of their image.  This form also grants permission for you to use team projects, internal documents, and other work.  You may only include images and work by other adults if you obtain permission.  One release form is sufficient for all appearances and uses of that individual’s work in your portfolio.  For group or team projects, all members must sign release forms.

Student Release Forms.  The Student Release Form secures the permission of persons appearing in a videotape/DVD, photograph, or audiotape and for the use of student work that is part of your submission.  If a parent or guardian refuses to give permission, you must ensure that the student does not appear in any videotapes, audiotapes, or still photographs.  You must not include any of that student’s work as part of your submission.  One release form is sufficient for all appearances and uses of a student’s work in your portfolio.


Verification Form.  This form documents your involvement in service to the professional community when other documentation is not available.

Adult Release Form

(to be completed by adult, non-students involved in the project)


As a student in the Master of Education program in Elementary Education at the University of West Georgia, I am assembling a Master Teaching Portfolio. The Master Teaching Portfolio requires that I provide evidence of my knowledge, skills, and dispositions.


The project requires that I provide audiotapes, videotapes/DVD, and written work as evidence for some portfolio entries.  The focus of these entries is to demonstrate my abilities and accomplishments.  Your image or work may appear in some entries.


No last names will appear in any of the materials submitted.  All materials in the portfolio will be kept confidential.  The form below will document your permission for use of your image or work in the portfolio.







Sincerely, ___________________________

************************************************************************

Permission Form

Description of material included in portfolio entries: 

Name: __________________________________________________________________

Address: ________________________________________________________________

I am the person listed above.  I have read and understand the letter regarding your preparation of a Master Teaching Portfolio as required by the Master of Education in Early Childhood/Elementary Education program at the University of West Georgia.  I agree to the following:

_____   I DO grant permission for the material(s) described above to be included in the 

             Master Teaching Portfolio.

_____  I DO NOT grant permission for the material(s) described above to be included


in the Master Teaching Portfolio.

Signature: ______________________________________   Date: _________________

Student Release Form

(to be completed by a parent/legal guardian for minor students involved in this project)


As a student in the Master of Education program in Early Childhood/Elementary Education at the University of West Georgia, I am assembling a Master Teaching Portfolio.  The Master Teaching Portfolio requires that I provide evidence of my knowledge, skills, and dispositions.


The project requires that I provide audiotapes, videotapes/DVD, and written work as evidence for some portfolio entries.  The focus of these entries is to demonstrate my abilities and accomplishments as an educator.  In the process of taping, your child may appear in some entries.  Also, I may submit samples of your child’s work as evidence of my teaching style and ability to work effectively in educational settings.


No last names will appear in any of the materials submitted.  All materials in the portfolio will be kept confidential.  The form below will document your permission for use of your child’s image or work in the portfolio.



Sincerely, __________________________________

**************************************************************************************

Permission Form

Student Name: ___________________________________________   School: ______________________

Parent/Guardian Address: _________________________________________________________________

Description of material(s) included in portfolio entries:

I am the parent/legal guardian of the child named above.  I have read and understand the letter regarding your preparation of a Master Teaching Portfolio as required by the University of West Georgia.  I agree to the following:

_____   I DO grant permission for the material(s) described above to be included in the 

              Master Teaching Portfolio.  I give permission for my child’s image to appear and/or 

for materials that my child has produced as part of school activities to be reproduced.

_____  I DO NOT grant permission for the material(s) described above to be included


in the Master Teaching Portfolio.  I do not give permission for my child’s image to 


appear and/or for materials that my child has produced as part of school activities 



to be reproduced.

Signature: _____________________________________________________   Date: __________________

Student Release Form

(to be completed by students who are more than 18 years of age or older who are involved with this project)


As a student in the Master of Education program in Elementary Education at the University of West Georgia, I am assembling a Master Teaching Portfolio.  The Master Teaching Portfolio requires that I provide evidence of my knowledge, skills, and dispositions.


The project requires that I provide audiotapes, videotapes/DVD, and/or written work as evidence for some portfolio entries.  The focus of these entries is to demonstrate my abilities and accomplishments as an educator.  In the process of taping, your child may appear in some entries.  Also, I may submit samples of your child’s work as evidence of my teaching style and ability to work effectively in educational settings.


No last names will appear in any of the materials submitted.  All materials in the portfolio will be kept confidential.  The form below will document your permission for use of your work in the portfolio.



Sincerely, __________________________________

**************************************************************************************

Permission Form

Student Name: ___________________________________________   School: ______________________

Parent/Guardian Address: _________________________________________________________________

Description of material(s) included in portfolio entries:

I am the student named above and am more than 18 years of age.  I have read and understand the letter regarding your preparation of a Master Teaching Portfolio as required by the University of West Georgia.  I agree to the following:

_____   I DO grant permission for the material(s) described above to be included in the  Master Teaching Portfolio.  I give permission for my image to appear and/or for materials that I have produced as part of school activities to be reproduced.

_____  I DO NOT grant permission for the material(s) described above to be included in the Master Teaching Portfolio.  I do not give permission for my image to appear and/or for materials that I have produced as part of school activities to be reproduced.

Signature: _____________________________________________________   Date: _________________

Address: ______________________________________________________________________________

Date of Birth:  ______________________

Verification Form

(To be completed by the candidate)

Candidate Name: _______________________________________________________

Below, briefly describe the accomplishment(s) being verified by the signer of this form.  Explain what the accomplishment is and why it is noteworthy.

(To be completed by the verifier after 

the candidate has completed the top section)

Is the candidate’s description of his or her activities accurate?

            _____ Yes                     _____ No                   _____ Don’t Know

How do you know of these activities?

Signature: ______________________________________________________________

Name (please print): __________________________  Date: ______________________

Title or Position: _____________________________ Phone: _____________________

Address: _______________________________________________________________

Things to Keep in Mind


Remember that the written commentary provides the assessors with a lens to view your current mastery of teaching and your level of professional development.  The written commentary should present, analyze, and reflect on the knowledge, skills, and dispositions that you possess related to teaching and working in the wider education community.  The portfolio is your opportunity to demonstrate how and what you think about your current and future development as a teaching professional.


The direct evidence you provide in each entry is critical.  Artifacts should clearly and convincingly illustrate your knowledge, skills, and dispositions as an education professional.  


The assessment of each entry is based on the direct evidence you provide of your professional knowledge and expertise, not on the grade or quality of the artifact.  It is essential, however, that the artifacts and written commentary clearly and convincingly demonstrate the competencies required by the entry.


As you develop each entry, critically reflect on your work.  Reflect on your choices alone or with colleagues.

PART 2:  Developing the Master Teaching Portfolio


This section provides general descriptions and examples of artifacts and writing appropriate for portfolio entries.  Because the examples are general, refer to the specific guidelines for each entry for details.

Selecting Artifacts


An artifact is a piece of direct evidence that supports the achievement of knowledge, skills, and dispositions specified by the portfolio entry.  Effective artifacts provide clear and convincing evidence of the achievement of the NBPTS propositions that are the focus of each entry.  They illustrate the achievement that is described in the written commentary.  


Artifacts are assessments of your professional knowledge, skills, and dispositions.  They provide direct, contextualized evidence of your teaching abilities and achievement rather than indirect references to those abilities and achievement.  An artifact that provides direct evidence of your skill in leading students to higher levels of thinking, for example, could be an audiotape or transcript of a class discussion you led on a trade book.  It is an assessment tool because it shows you demonstrating those teaching skills in a realistic setting.  A paper written for an education course describing how to lead a discussion is not an assessment tool. It may show that you know about teaching for higher order thinking, but it does not demonstrate that you have mastered and use those skills.  The paper is not a strong choice of an artifact in this case.


Artifacts collected from your coursework and from your professional and community work are appropriate documentation for portfolio entries.  Whenever possible, original versions of course-related materials which include feedback and evaluation should be used.  Artifacts other than videotapes/DVD or audiotapes must be two dimensional and standard size (8 ½ X 11 inches). If an original artifact is three dimensional, a photograph should be submitted.

Writing about Professional Development


The portfolio entries will ask you to describe, explain, synthesize, analyze, or reflect on aspects of your professional development as a master teacher.  To a large extent, the success of your portfolio will be based on your ability to provide insights into your ability and achievements by employing these forms of writing in your written commentary. 


It is important to remember that the only evidence of your mastery of teaching the committee will view is your artifacts and written commentary.  Thus, your written commentary is the main vehicle for you to communicate with the assessors.  While your artifacts may be strong, the analysis of the artifacts presented in your written commentary is the critical element in helping the committee to understand your ability and achievement as a master teacher in today’s schools.  There are important differences among descriptive, analytical, and reflective writing.  The following information differentiates among the types of writing required in Professional Portfolios.  It draws from the guidelines presented by the National Board for Professional Teaching Standards (NBPTS, 2000).


Descriptive writing.  Descriptive writing retells a situation or event.  In your portfolio, this type of writing provides context for the assessors.  Good descriptive writing is logically ordered and provides enough detail for assessors to understand the setting of the artifacts provided.  It accurately and precisely enumerates and explains critical features of the artifact.  Descriptive writing is appropriate when the prompt asks you to state, list, or describe or asks what or which as the opening words.


Following is an example of descriptive writing.  It is not intended to represent Level 3 or Level 4 writing, but rather descriptive style.

During a major unit on Families, the culminating project was for the students to create a booklet that would introduce their families to a foreign exchange student who would be coming to stay in their homes.  The booklet was to include both written and visual information about family structure/roles, history, genetics, and traditions.  In-class discussions, field trips, and other activities were done throughout the semester to help students understand the concepts and give them ideas for exploring them.  During the end of the term, students broke up into groups to share their booklets.  Each student acted as the “foreign” student during the presentation of another student’s booklet;  in a bilingual setting it would be possible that the students who created their booklets in Spanish are encouraged to discuss them in English.  (NBPTS, 2000, p.19).


Analytical writing.  Analytical writing interprets and examines why the events or elements described are the way they are. It is grounded in the concrete evidence provided by the artifacts.  It deals with reasons, motives, and interpretation of those concrete materials.  Analytical writing reveals to the assessors the thought processes you used to arrive at the conclusions you made about your abilities and achievements.  Analytical writing shows the significance of the artifacts you submit.


For example, if you are asked to analyze the success of a small group session you conducted, do not explain what happened.  That is descriptive writing.  Similarly, simply stating that the meeting was a success without providing evidence or examples of that success is not analysis.  A good analysis provides assessors with specific details about why you interpreted the meeting as being successful.  Further, a good analysis provides your interpretation of what happened, your sense of why it happened that way, and your anticipation of what should happen next.  Use specific evidence or examples to back up your remarks and to make your points clear.  Analytical writing should be used when a prompt asks how, why, or in what way(s).  


Following is an example of analytical writing.  It is not intended to represent Level 3 or Level 4 writing, but analytical writing style.

The study of the concept of “Traditions” during the Families unit was effective in meeting both learning goals for this semester.  To introduce the concept, we watched “ Fiddler on the Roof” and a program I taped from The Discovery Channel, called  “Assignment Discovery -- Cultures Alive!”  About Mexico, Canada, Wyoming, and New Mexico.  We also read from All Around the Year:  Holidays & Celebrations in American Life  by Jack Santino and All Roads Are Good:  Native Voices on Life & Culture, edited by Richard West.  Then, we had a group discussion about the traditions of the students’ families.

       At first, the students were hesitant about volunteering answers.  Many of my students are not English proficient and few have a formal education beyond the second grade.  They come from several South American countries, as well as Latin America and Dominican Republic.  They thought that there was a certain level of formality or importance required in order to call something a tradition and most were not sure if the activities in their homes would be considered traditional.  Some even suggested that America doesn’t have as many traditions as other countries.  I hadn’t anticipated this, so at this point we had a brainstorming session to come up with a wider definition of “tradition.”  We did this in Spanish because most of the new vocabulary surrounding the definition was unfamiliar to this group of students. L We then made a vocabulary list in English and the students were encouraged to incorporate the use of these words in their discussion in the second language.  The students realized that, strictly speaking, a tradition affects a group of people on the scale of a tribe or religious or ethnic group, but that smaller groups also have traditions.  We used examples of their native countries and by the end of this class period, each student had a list of examples oft traditions.  I challenged them to take this list home and begin to think about their daily lives with a curiosity about why things were done a certain way.  The students were given a week to interview family members, come to class ready to share their traditions, and be able to explain the reasoning or significance behind these activities.  I told them that “Because it’s a tradition” was not an acceptable answer.  They were also asked to keep a list of all English words that they did not know and to look them up in a dictionary or ask for help translating them even if they were planning their presentation in Spanish. 

     I had several days planned for the students to share information about their traditions with the class.  These days were exciting for all of us.  Some students had to do extensive research to discover the source and purposes of their families’ traditions, and they became very motivated by learning about their family and its history.  Many students brought in props, such as photographs and family heirlooms 

to help with their discussions.  I received notes from several parents and guardians thanking me for this assignment, since even they had not previously known the “why” of their traditions.  Juan discovered that the traditional process of bread-making has practical reasons.  He said, “I always thought we did it that way because Abuela was old-fashioned.  Now I know it doesn’t turn out right if it’s not done carefully.”  He discovered that the traditions related to making bread are part of the purpose of a family as a means of survival.

     Another student learned that her family’s traditional blessing before meals served as a link to the first generations of her family who arrived in the New World.  “I thought everyone said the same blessing as we did.  Now, when we bless our food, I remember our ancestors, and what they had to do to put food on their tables.  It makes me proud, and it reminds me that food comes from the earth.”  She learned, as many students did, that many traditions are a way of remembering our connection to the land and forming a sense of community with others.  Students replaced their perspective about traditions being old-fashioned or sentimental and gained an appreciation for the social values of traditions.  There was much excitement when a student pointed out that some of the rituals involved in clubs and sports teams, such as the cheer done in a huddle before a game, are a type of tradition.

     Another thing that became apparent was that many traditions are very similar, regardless of a person’s religion, age, ethnic background or other factors.  For this reason, I had not made specific requirements about the uniqueness of the traditions the students were to investigate.  There was strong bonding among the students when they realized the similarities among their traditions, despite differences they perceived between themselves.  In addition, there were enough subtle differences in the way a tradition is done, and families’ interpretation of its significance, that students realized what makes them and their families unique, while still being a part of the larger group that is the human race.  Overall, this exercises alone provided an increased awareness of and respect for the diversity between peoples and improved self-esteem that will be beneficial to the students in many other pursuits. (NBPTS, 2000, p. 19-22)


Reflective writing.  Although reflection and analysis overlap, they are not identical thought processes or forms of writing.  Reflective writing is a particular type of analysis.  It is personal analysis. It involves self-analysis or retrospective consideration of abilities, achievements, and practices.  During reflection, your thinking resembles that of an outside observer or coach who is trying to help you improve practice or performance.  When you write about why, you practice both analytical and reflective writing.


Following is an example of reflective writing.  It is not intended to provide an example of Level 3 or Level 4 writing, but of the reflective style of writing.

While the unit on “Traditions” was very successful, there are a few things that would help to function more smoothly.  The students needed a review of new vocabulary before we began to better allow them to discuss their traditions in both languages.  Many parents and guardians were pleasantly surprised about their children’s requests for information about the family, and were glad to participate in the research, but would like to have had some advance notice.  One parent suggested that a letter be sent to parents a week or more in advance to allow parents to talk to other family members and do some thinking about the topic beforehand.  Another parent does genealogy, and volunteered to do a presentation in class.  This would be an interesting way to explore traditions about naming.  Having the students do a family tree would be useful for the study of genetics, and give the students a personal link to this topic.  Next year, I would like to try doing a math unit on patterns prior to starting the “Traditions” unit.  By asking the students to recognize patterns in their family life, perhaps they would understand the definition of tradition more quickly, without as much of the brainstorming and prompting I had to add to the lesson this year.  (NBPTS, 2000, p. 22)

Reviewing Your Writing


No matter what your writing skill level, preparing an entry is a developmental process.  Even when you think an entry is clear and complete, another reader may find it confusing.  The following suggestions may help you as you prepare your portfolio entries.

· Distance yourself from your entry so that you can return to it a few days later with greater objectivity.

· Have at least one other person read the entry for clarity and detail.

· When you receive feedback that seems contradictory, reread the entry from both points of view.  Then make the changes that make sense to you.

· Realize that you will need to make several drafts before you accomplish one that vividly demonstrates what you are trying to show about the development of your professional abilities and achievement.

· Work well ahead of the deadlines.  Writing generally takes longer than you think.

PART 3:  Assessing the Portfolio


Graduates of  Master of Education program in Early Childhood/Elementary Education should show enhanced potential to act as master teachers in today’s schools.  The Master Teaching Portfolio is one dimension of assessment required of students in the Master of Education program.  

Understanding Scoring


The Master Teaching Portfolio consists of five independent entries.  The rubrics and instructions are closely linked to the NBPTS propositions.  Thus, the portfolio is an example of standards-based assessment.  This means that the standards presented in propositions must be met in order for the portfolio to receive a passing evaluation, and the content of the assessment is determined by the content of the propositions.  Unlike norm-based assessment, standards-based assessment does not compare students to each other.  Students do not compete with anyone but themselves in their effectiveness at showing how they have accomplished the core competencies.


Committee decisions are based on the evidence which is submitted for each entry:  videotapes and audiotapes, artifacts, written commentaries, etc.  Each of these pieces of information provides an opportunity for the committee to understand the student’s professional development and work related to the propositions.  


The quality of the coursework presented as artifacts, individual personalities, and personal educational philosophies or practices do not influence the scoring.  

Understanding the Evaluation


In order to be admitted to candidacy, a student’s Master Teaching Portfolio must be approved and deemed acceptable by all of you committee members.
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Appendix 1:  

Propositions

NBPTS Propositions

Teachers are committed to students and their learning.

                        Accomplished teachers are dedicated to making knowledge accessible to all students. They act on the belief that all students can learn. They treat students equitably, recognizing the individual differences that distinguish one student from another and taking account of these differences in their practice. They adjust their practice based on observation and knowledge of their students' interests, abilities, skills, knowledge, family circumstances and peer relationships. 

                        Accomplished teachers understand how students develop and learn. They incorporate the prevailing theories of cognition and intelligence in their practice. They are aware of the influence of context and culture on behavior. They develop students' cognitive capacity and their respect for learning. Equally important, they foster students' self-esteem, motivation, character, civic responsibility and their respect for individual,  cultural, religious and racial differences. 

Teachers know the subjects they teach and how to teach those subjects to students.

                        Accomplished teachers have a rich understanding of the subject(s) they teach and appreciate how knowledge in their subject is created, organized, linked to other  disciplines and applied to real-world settings. While faithfully representing the collective wisdom of our culture and upholding the value of disciplinary knowledge, they also 

develop the critical and analytical capacities of their students. 

                        Accomplished teachers command specialized knowledge of how to convey and reveal subject matter to students. They are aware of the preconceptions and background knowledge that students typically bring to each subject and of strategies and instructional materials that can be of assistance. They understand where difficulties are likely to arise and modify their practice accordingly. Their instructional repertoire allows them to create multiple paths to the subjects they teach, and they are adept at teaching students how to pose and solve their own problems. 

Teachers are responsible for managing and monitoring student learning.

                        Accomplished teachers create, enrich, maintain and alter instructional settings to capture and sustain the interest of their students and to make the most effective use of time. They also are adept at engaging students and adults to assist their teaching and at enlisting their colleagues' knowledge and expertise to complement their own. 

                        Accomplished teachers command a range of generic instructional techniques, know when each is appropriate and can implement them as needed. They are as aware of ineffectual or damaging practice as they are devoted to elegant practice. 

They know how to engage groups of students to ensure a disciplined learning environment, and how to organize instruction to allow the schools' goals for students to 

be met. They are adept at setting norms for social interaction among students and 

between students and teachers. They understand how to motivate students to learn and 

how to maintain their interest even in the face of temporary failure. 

                        Accomplished teachers can assess the progress of individual students as well as that of the class as a whole. They employ multiple methods for measuring student growth and understanding and can clearly explain student performance to parents. 

Teachers think systematically about their practice and learn from experience.

                        Accomplished teachers are models of educated persons, exemplifying the virtues they seek to inspire in students -- curiosity, tolerance, honesty, fairness, respect for diversity and appreciation of cultural differences -- and the capacities that are prerequisites for intellectual growth: the ability to reason and take multiple perspectives to be creative and take risks, and to adopt an experimental and problem-solving orientation. 

                        Accomplished teachers draw on their knowledge of human development, subject matter and instruction, and their understanding of their students to make principled judgments about sound practice. Their decisions are not only grounded in the literature, but also in their experience. They engage in lifelong learning which they seek to encourage in their students. 

                        Striving to strengthen their teaching, accomplished teachers critically examine their practice, seek to expand their repertoire, deepen their knowledge, sharpen their judgment and adapt their teaching to new findings, ideas and theories. 

Teachers are members of learning communities. 



Accomplished teachers contribute to the effectiveness of the school by working collaboratively with other professionals on instructional policy, curriculum development and staff development. They can evaluate progress and the allocation of school resources in light of their understanding of state and local educational objectives. They are knowledgeable about specialized school and community resources that can be engaged for their students' benefit, and are skilled at employing such resources as needed. 

                        Accomplished teachers find ways to work collaboratively and creatively with parents, engaging them productively in the work of the school.

Appendix II:

Conceptual Framework
The COE conceptual framework provides a shared vision for the teacher education unit's collaborative efforts to prepare candidates to work effectively in P-12 schools as teachers, administrators, and counselors. In addition, it serves as the foundation for decisions regarding programs, curriculum, teaching candidate assessment, scholarship, service, and unit assessment. Below are the central components of our conceptual framework.

The graphic schema was conceived to incorporate the theme, descriptors, and outcomes as well as to depict our conceptual framework. The shape of the circular wheel denotes the belief that developing professional educators and designing programs are continual and dynamic processes. The theme is the hub of the wheel, and it signifies the nucleus for Developing Educators for School Improvement. The descriptors are portrayed as spokes of the wheel that provide the strength for developing educators. Given this theme and these descriptors, we expect our candidates to be effective educators who can influence School Improvement through Transformational Systemic Change.
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The table below represents the College of Education’s efforts to link the Conceptual Framework with the NBPTS propositions.  

	Descriptors
Knowledge, Skills, Dispositions
	NBPTS

Propositions

	Decision Makers
	1, 2, 3, 4

	Leaders
	3

	Lifelong Learners
	1, 2, 3, 4, 5

	Adaptive
	1

	Collaborative
	1, 2, 3, 4, 

	Culturally Sensitive
	1, 2, 3, 4,

	Empathetic
	1, 2

	Knowledgeable
	1, 2, 3, 4

	Proactive
	1, 2, 3, 4, 5

	Reflective
	3, 4, 5


Appendix III:

 Entries 

Entry #1


Teachers are Committed to Students and Their Learning

Master teachers believe that all students can learn.  They act on this belief by making knowledge accessible to all students while at the same time recognizing their individual variability and its influence on learning.  Much of their success depends on their belief in the dignity and worth of all human beings and their commitment to developing the affective aspects of learners.

What do I need to submit?

For this entry, you need to provide evidence that you understand learner uniqueness and that you adjust your practice accordingly.  You should provide two artifacts, one showing how you make learning in the cognitive domain accessible to diverse students and the other showing how you develop the affective aspect of learners. Submit a written commentary focused particularly on an analysis of your artifacts and how they show your commitment to students and their learning.  

Writing for This Entry

In the commentary for each artifact, describe the educational context, analyze the artifact, and reflect on its significance.  The written commentary for both artifacts may not exceed a total of ten (10) pages.  Organize each written commentary into three sections with the following headings appearing in boldface type:

I. Educational Context

II. Artifact Analysis

III. Reflection and Application

Within the written commentary for each artifact, address each of the questions/areas below.

I. Educational Context.  This section provides background information to better understand the artifact.  Address each of the areas below.
· Describe the class or group featured in the artifact
· Describe the individual difference (artifact 1) or affective quality (artifact 2) targeted in the artifact
· Provide any relevant historical context
· Present the objectives of the session
II. Artifact Analysis.  In this section, address the questions below.  

· How well were the objectives met?

· How did the way you planned and carried out the session or activity show that you understand student differences (artifact 1) and learning needs (artifact 2)?

· What specific knowledge and skills did you use in this artifact to promote student cognitive learning (artifact 1) or affective development (artifact 2)?

· How does this artifact demonstrate that you are adaptive in a diverse setting?

III.      Reflection and Application.  Respond to the following questions in this section.

· To what extent were students involved in the session or activity? To what extent did the students understand the information or issues addressed in the session or activity?  What is your evidence?

· What, if anything, would you do differently related to this session? Why?

· Cite specific examples of how the graduate program has influenced your efforts to individualize learning (artifact 1) or build affective aspects of students (artifact 1).

· Cite specific examples of how the graduate program has influenced you to be culturally sensitive and empathetic in a diverse setting.

Entry #2

Teachers Know the Subjects They Teach and How to Teach Those Subjects to Students

Master teachers are not only committed to students, they are also committed to subject matter.  They understand the substance of their subjects, including both factual information and central organizing concepts, and ways in which new knowledge is created.  More important, their pedagogical content knowledge enables them to make wise decisions about what to teach and how to teach it given the educational context.  Master teachers possess a repertoire of instructional techniques that enable them to make subject matter relevant and accessible at a variety of levels to their students.  

What do I need to submit?

For this entry, you need to provide evidence of two qualities of master teachers.  First, provide evidence of your pedagogical content knowledge and show how that enables you to make instructional decisions.  Second, provide evidence of you ability to effectively use teaching strategies to develop higher-order, critical thinking skills in learners.  You should submit two artifacts and a written commentary for each artifact that focuses on your commitment to effectively teaching the subject matter.

Writing for This Entry

In the commentary for each artifact, show how you both provide concepts and principles about subject matter as well as lead students in learning by discovery, solving problems, and critically thinking.  You should discuss the artifacts separately and then reflect on them together.  The entire written commentary may not exceed ten (10) pages.  Organize the written commentary for each artifact into four sections with the following headings appearing in boldface type:

I. Educational Context

II. Content of Artifacts

III. Analysis of Artifacts

IV. Reflection and Application

Within the written commentary, address the questions/areas below.

I. Educational Context

· Describe the context of the artifacts.
· Describe the class or group involving the artifact.
· Provide background or historical information essential to understanding the artifact.
II. Content of Artifacts

· What concepts are involved with the artifacts?  

· How do these concepts relate to the larger subject matter?  

· What challenges are inherent to communicating these concepts to a group such as this?

III. Analysis of Artifacts.  In responding to the questions below, use specific examples from the artifacts to illustrate your points.
· How did your understanding of the subject matter help you identify concepts important and appropriate for this group of learners?

· How does the artifact show your understanding of the subject matter, your ability to identify appropriate concepts for this group, or your ability to lead students to higher order thinking and learning?

· How does this artifact show that you are knowledgeable of content and pedagogical issues?

Finally, view the two artifacts together and reflect on what they show about your knowledge of subject matter and ability to teach it.

IV. Reflection and Application

· If you had the opportunity to develop these artifacts again, what, if anything, would you do differently?

· Cite specific examples of how your pedagogical content knowledge changed during this graduate program?

· Cite specific examples of how your knowledge of and ability to lead students in learning by discovery, solving problems, and critically thinking changed during this graduate program?

Entry #3

Teachers are Responsible for Managing and Monitoring Student Learning

Master teachers hold high expectations of all students and view themselves as facilitators of student learning.  They employ a variety of generic instructional skills for both small and whole group instruction in varied educational settings.  They know the strengths and weaknesses of these options as well as their suitability for certain students or groups. Master teachers orchestrate or manage the details of the learning environment to oversee the classroom, keep students engaged, and to ensure learning.  They continually assess student learning and social development, both formally and informally, and use that information to modify strategies and to enhance their teaching behaviors.

What do I need to submit?

For this entry, provide evidence that you use, manage, and assess multiple instructional methods to meet student learning goals.  Provide a DVD recording with two distinct segments, each showing you effectively using a different instructional strategy (such as lecture, cooperative learning, inquiry or guided discovery, etc.).  Also, provide the assessment instrument used to evaluate student learning resulting from each instructional strategy.  Submit a written commentary focused on how you make instructional decisions, manage and motivate students, and assess learning.

Writing for This Entry

The DVD recording for this entry should contain two ten-minute (10) clips or segments.  Each clip should be introduced by a title which identifies the instructional strategy being used and the grade level.  Each clip should clearly show the instructional strategy being used rather than an entire lesson.  The entire DVD recording is limited to 20-minutes in length.

For each instructional strategy segment, provide evidence of student learning as a result of this learning experience.  Provide an artifact used to assess learning for each lesson segment.

In the commentary for this entry, describe and analyze the instructional strategy and the management, student motivation, and assessment related to each.  Discuss each clip separately. The written commentary for the entire entry may not exceed a total of twelve (12) pages.  In the written commentary, use the name of the instructional strategy as the label of each section.  Within each section, use the following headings in boldface type to organize your discussion:

I. Instructional Strategy

II. Management

III. Student Engagement 

IV. Assessment

Within the written commentary for each segment of the video, address each of the questions/areas below.

I. Instructional Strategy.  This section provides background information to better understand the teaching segment and how you use each instructional strategy as a master teacher.  Address each of the areas below.

· Identify and describe the instructional strategy shown on this segment of the videotape.

· Briefly describe the class or group involved in the learning episode.  What were the objectives for this learning episode?  

· Why did you, as a competent decision maker, choose to use this instructional strategy to teach these objectives to this group?  Why was this strategy appropriate?

II. Management.  In this section, address student and materials management issues related to the use of this strategy.

· What management challenges are associated with using this instructional strategy?

· What management challenges are associated with teaching these objectives and this group of learners?

· How were these management strategies addressed as you used the instructional strategy?  Use specific evidence from the videotape to support your answer.

III. Student Engagement.  In this section, focus on how students are motivated to be engaged in learning when this instructional strategy is used.

· What motivational challenges are associated with teaching these objectives?

· What motivational challenges are associated with teaching this group of learners?

· How did you address these challenges while using this instructional strategy so that students were engaged in learning?

IV. Assessment.  In this section, describe and analyze the assessment tool used to evaluate student learning as a result of the instructional strategy shown in the DVD segment.

· Identify and describe the type of assessment tool that you have provided as an artifact that shows student learning as a result of the instructional strategy.  

· What are the strengths and limits of the assessment tool used?

· Why did you choose to use this assessment tool to evaluate student learning associated with this instructional strategy?

Finally, view the two instructional strategies together and reflect on what they show about your effective use of instructional strategies.  


V.  Reflection and Application

· What did you learn about your use of these two instructional strategies (i.e., your teaching skills) as a result of reviewing and analyzing the DVD?

· What did you learn about your management skills as a result of reviewing and analyzing the DVD?

· What did you learn about your assessment practices as a result of reviewing and analyzing the DVD?

· What did you learn about yourself as a leader as a result of viewing these segments?

· Cite specific examples of how the graduate program impacted the way you choose and make decisions about instructional strategies?

Entry #4

Teachers Think Systematically About Their Practice and Learn from Experience

Master teachers understand their professional obligation to be lifelong students of teaching.  They realize that effectiveness in the changing field of education depends on deepening their knowledge and skill and making difficult choices regarding complex social, professional, and political demands.  Master teachers take the initiate to seek the advice of proficient colleagues and draw on education research and scholarship to ensure their professional development.

What do I need to submit?

For this entry, submit one artifact that provides evidence that you think systematically about your practice and learn from experience.  Specifically, provide evidence that you have encountered a challenge in the curriculum, instruction, or another aspect of teaching, that you accessed professional or scholarly advice regarding the situation, that you reflected deeply on your practice related to the situation, and that what you learned from the experience impacted you professionally.  Also submit a written commentary that details the learning experience.

Writing for this Entry

In the commentary, describe the educational challenge related to the artifact, analyze your reflection, and reflect on how your professional life has been impacted.  Your written commentary should not exceed eight (8) pages in length.  Organize the written commentary into three sections with the following headings appearing in boldface type:

I. Educational Context

II. Analysis of Artifact

III. Reflection and Application

Within the written commentary for each artifact, address each of the questions/areas below.

I. Educational Context.  This section provides background information on the educational challenge or situation you encountered.  Address each of the areas below.

· Describe the educational challenge or situation you encountered.

· Provide relevant historical context related to the challenge or situation

· Discuss why this presented a challenge or barrier to you professionally

II. Analysis of Artifact.  In this section, address the questions below.

· What process did you go through to identify and then access information to help you address the challenge or situation?

· Share your thoughts as you moved through the decision-making process aimed at resolving the challenge or situation.

· How does this artifact reflect that you are collaborative?

III. Reflection and Application.  In this section, address the questions below.

· How was the challenge or situation resolved?

· What is your level of satisfaction with the resolution?

· What did you learn about the teaching profession as a result of this experience?  

· What did you learn about yourself as a lifelong learner as a result of this experience?

· Cite specific examples of how this experience impacted you professionally?

Entry #5

Teachers are Members of Learning Communities

Master teachers recognize that their responsibilities extend beyond the classroom walls to the wider learning community.  Because they realize the broad range of knowledge and expertise available within the wider education community, they are involved with and committed to that community. This commitment is evidenced by collaboration with others to improve the effectiveness of the school, and engagement with parents and community resources to enhance the education of students.

What do I need to submit?

For this entry, you need to show how you contribute to school effectiveness by collaborating with other professionals, working with parents, and accessing community resources.  You should provide one artifact that provides evidence of this commitment, describes the significance and context, and tells how it contributes to school effectiveness. The activity or artifact should show effort outside the normal requirements for your job
Writing for This Entry

For the artifact, write a description answering the following questions.  The written description explains the significance and impact of the artifact on your classroom, school, or the wider education community.

1) Writing descriptions.  Respond to the following questions when writing a description for the artifact.  The description may not exceed four pages in length.

· What is the nature of this activity or artifact?

· Why is the activity or artifact significant?  Remember that to be significant, the activity or artifact should show effort outside the normal requirements for your job, should illustrate your collaborative work with others in the education community, or show how you cultivate knowledge of your school’s community as a powerful resource for learning.

· What impact has this activity had on you as a teacher, on your educational context, and on student learning? 

· How does this artifact demonstrate that you are a proactive member of a learning community?

2) Writing the interpretive summary.  After writing your description and reviewing your artifact, write a one (1) page interpretive summary identifying and analyzing how this artifact provides evidence that you are a developing as a master teacher.  Respond to the following questions in your interpretive summary.

· How does the artifact demonstrate you are a reflective teacher and committed to school effectiveness?

· How does this artifact show that you are developing and functioning as a master teacher in your community?
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