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ABSTRACT

This document details UWG’s compliance with the Southern Association of
Colleges and Schools Commission on Colleges’ (SACSCOC) requirements for assessing
student learning in our General Education program outlined in Standard 8.2.b, which
mandates that “the institution identifies expected outcomes, assesses the extent to
which it achieves these outcomes, and provides evidence of seeking improvement based
on analysis of the results in the [areas] of [. . . . student] learning outcomes for
collegiate-level general education competencies [in] undergraduate degree programs”
(SACSCOC, The Principles of Accreditation, 2017). In the first three phases of their
General Education Assessment project, Faculty and Staff at UWG have collaboratively

built a considerable evidentiary record to document compliance, shared herein.
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INTRODUCTION
General Education Assessment (GEA) activities at the University of West Georgia
(UWG) align with several fundamental standards set down by SACSCOC, chiefly
Standard 8.2.b, which mandates that “the institution identifies expected outcomes,
assesses the extent to which it achieves these outcomes, and provides evidence of
seeking improvement based on analysis of the results in the [areas] of [. . . .] Student
learning outcomes for collegiate-level general education competencies [in]
undergraduate degree programs” (SACSCOC, The Principles of Accreditation, 2017).
UWG complies with this mandate, and this report describes the institutionalization of
the GEA process during AYs 2018-2019 and 2019-2020. During this period, Faculty,
Staff, and administrators collaborated to:
e [Evaluate past general education assessment practices
e Create a complete framework in which systematic assessment of each Core Area
Program (CAP) in the General Education program will occur
e Collect and score randomly-selected artifacts in three of six CAPs
e Complete preliminary data analysis in two CAPs that will allow Faculty to report

evidence effectively and to craft granular Improvement Plans (IPs)

To reach these ends, the Provost charged the Director of Assessment in the Office
of Institutional Effectiveness and Assessment (IEA) with the responsibility of working

with Faculty and other campus stakeholders to:

e Evaluate current general education assessment practices in each of the core areas
through past data collection and review

e Write about and report on findings
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e Develop anew plan for the  Taple 1

General Education Workload Snapshot: GEA Work, June 2019-
August 2020

program’s assessment
o Full GEAC Meetings: 21

moving forward o Meetings with Work Groups, Core Area
Program Faculty, and/or
e Implement that new Administrators: 52

o CAP Rubrics Produced: 26

o Tools (Assignments) Created: 111

e Scoring Periods in three CAPs: 5

o Norming Sessions for three CAPs: 5

process university-wide

In the first phase of work, o Assessors from CAP Faculty: 35
o Total student artifacts scored by SLO:
IEA Staff and select Faculty 2,677

explored extant General

Education assessment practices

and composed reports for each CAP. In the second phase of work, IEA Staff instituted a
university ad hoc General Education Assessment Committee composed of Faculty
members and Staff2. The purpose of this ad hoc Committee was to review the findings of
the first phase, explore best practices of General Education Assessment, and begin to
develop a new assessment plan for the General Education program at UWG. In the third
phases, IEA worked with the Provost’s Office to compensate a Faculty member to serve
in the role of Director of General Education Assessment, whose chief duty is to serve as
liaison between IEA and Faculty during the planning and implementation of the new
General Education assessment venture. The Director of General Education Assessment

and GEAC created a General Education Assessment Framework, rubrics for each CAP,

1 Exploratory GEA committee members: Amanda Thomas, Becky de Mayo, Bruce Daniel, Jill Drake, Julia Farmer,
Shelly Elman, Farooq Khan, David Newton, Meg Pearson, Chapman Rackaway, Shea Rose, and Tim Schroer.

2 Founding GEAC members included: Amanda Thomas, Rebecca de Mayo, Abdelkader Agoun, Amy Austin, Ryan
Bronkema, Jean Cook, Anne Gaquere, Emily Hunt, Angela Insenga, Mark Kunkle, and Dan Williams.

3 In Phase III, membership changes due to shifting workloads and personal circumstance occurred. The current
membership of GEAC is Amanda Thomas, Rebecca de Mayo, Amy Austin, Jean Cook, Emily Hunt, Angela Insenga,
David Leach, Shea Rose, Scott Sykes, and Dan Williams.
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and collaborated with Faculty to devise tools—assignments—that align with CAP
rubrics. Table One’s snapshot of work during Phases Two and Three evinces the
commitment and care involved in this months-long process. In sum, during these three
phases, UWG’s IEA Staff and Faculty members developed, with consistent Faculty input,
a Faculty-driven process for continuous assessment in its General Education program.
Integrating Faculty into the process in meaningful ways would, they reasoned, allow for
disciplinary-experts’ involvement in the creation of CAP rubrics and aligned tools
reflective of the outcomes in each CAP course. Additionally, asking Faculty to serve in
the role of Assessors during scoring would provide teachers in the Core with a clear
portrait of student performance. With this clarity, teachers could avidly participate in

the creation of Improvement Plans (IPs) born of both data and classroom work.

PHASE ONE: COLLECT, REVIEW, AND WRITE

The timetable and encapsulation of activities in Phase One follow:
Table 2

Start Date End Date Timeline Status

Phase 1: Collect, Review, & Write oci 1 2015 May 31, 2010 | R .. .-
IEA Assessment
Director and
Coordinator Collect Data 2014 - 2018 Oct1,2018  Nov 29, 2018 Complete
Steering Committee Identify and fill data gaps ~ Nov 30, 2018 Dec 21, 2018 - Complete
Teams / Subcommittees Team Recruitment, Nov 30,2018 Jan 21,2019 [ ] Complete
Present to Deans, Assoc Deans, Chairs, Admin Council, Faculty -
Senate  Dec 14, 2018 Jan 31, 2019 Complete
Review and assess data|  Jan 21,2019 Mar 15, 2019 | ] Complete
Determine needs to assess data (i.e. rubric needs)| Jan 21,2019 Jan 31,2019 l Complete
Assess Data| Jan 21,2019 Mar 15,2019 [ ] Complete
Wirite assessment report for Core areas| Mar 15,2019 Apr 12, 2019 - Complete
Reviews all findings and suggestions for improvements | Apr12,2019  Apr 26, 2019 . Complete
Write Executive Summary assessment report, ~ Apr 26,2019 May 17, 2019 - Complete

Bumdown |

In AY 2018-2019, IEA and a group of Faculty members worked to collect, assess,
and review current GEA practices at UWG. The outcome of this committee’s work
included a report from each of the CAPs created by Faculty designees in collaboration

with IEA Staff (Appendix 1).
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This early exploration provided the Director of Assessment with a clearer portrait

of existing philosophies and assessment procedures of the Core Curriculum at UWG.

One major finding during this phase was the number and complexity of the general
education learning outcomes. UWG has 14 individual learning outcomes, all of which
are elaborate and multi-faceted (Table 3). This finding would play a key role in the

development of a new assessment plan in Phases Two and Three.

Table 3

Core Area A.1
1. Recognize and identify appropriate topics for presentation in writing
2. Synthesize and logically arrange written presentations
3. Adapt written communication to specific purposes and audiences

Core Area A.2
1. Demonstrate a strong foundation in college-level mathematical concepts and principles.
2. Demonstrate the ability to apply symbolic representations to model and solve real-world
problems.

Core Area B
1. Adapt written and oral communication to specific rhetorical purposes and audiences.
2. Identify, evaluate, and use information, language, or technology appropriate to a specific
purpose.

Core Area C
1. Demonstrate knowledge of the foundational concepts of artistic, intellectual, or literary
achievement, adapting written communication to specific purposes and audiences.
2. Recognize and make informed judgements about the fine, literary, or performing arts from
various cultures.

Core Area D
1. Apply scientific reasoning and methods, mathematical principles, or appropriate information
technologies to explain natural phenomena or situations that arise in the real world.
2. Use appropriate scientific tools and instruments to acquire data, process information, and
communicate results, adapting written communication to specific purposes and audiences.

Core Area E

1. Demonstrate the ability to understand the political, social, economic, or cultural dimensions of
world and American history.

2. Demonstrate that they have developed an understanding of the political and legal processes of
the U.S. and Georgia, and an understanding of the terminology of political science and U.S.
politics adapting written communication to specific purposes and audiences.

3. Demonstrate knowledge of the fundamental concepts of a discipline examining the social
world.



https://www.westga.edu/student-services/registrar/core-curriculum.php
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PHASE TWO: DEVELOPMENT

The timetable and encapsulation of activities in Phase Two follow:
Table 4

Start Date End Date Timeline Status

Phase 2: Development jan7, 2019 Aug 16, 2019 _ Complete

IEA Assessment
Director and
Coordinator Literature & Best Practice Review Jan7,2019 Mar 29, 2019 Complete

Steering Committee Present best practices and examples from other institutions Mar 29, 2019 Aprb, 2019 I Complete
Teams | Subcommittees Discuss options and get feedback from faculty/chairs/d etc. Apr 5, 2019 Apr 30, 2019 - Complete
Develop Methodology for overall collection and process Jun 12, 2019 Jun 28, 2019 - Complete

Develop Rubrics for each Core Area Jun 19, 2019 Jul 10, 2019 - Complete

Review and Revise Rubrics Jul 10, 2019 Jul 24, 2019 . Complete

Present new plan to appropriate committees/groups Jun 28, 2019 Jul 31, 2019 - Complete

Distribute new materials Jul 24,2019 Aug 16, 2019 - Complete

Burndown |

During the summer of 2019, an ad hoc General Education Assessment Committee
assembled by the Director of Assessment reviewed the current practices for GEA on
UWG’s campus as reported during Phase One, explored current best practices, and

began creating a cogent plan for assessing the General Education Program at UWG.

With the goal of integrating Faculty at every juncture, the team began by
developing a charge for a university-centered committee on assessment, to be called the
“General Education Assessment Committee” (GEAC) (Appendix 2). Much conversation
centered on other universities’ GEA procedures, and the group philosophized about
potential strategies as they grappled with the large and unifying project ahead of them.
It was during this phase the need for a General Education Assessment Director was
identified to lead GEAC. The ad hoc committee felt it would be best if this position was
filled by a Faculty member who taught in and was familiar with the Core. Additionally, a
Faculty member familiar with each CAP was asked to serve on GEAC and lead a Work
Group representative of the courses in a CAP. Groups made up of Faculty members

familiar with each CAP course would allow for discipline-specific input during rubric
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and tool creation. Through involving Faculty at every level, GEAC could earn the Faculty

buy-in necessary to succeed.
PHASE THREE: IMPLEMENTATION OF INITIAL CAPs AND SCORING

The timetable and encapsulation of activities in Phase Three follow:

Table 5
Start Date End Date Timeline Status
Phase 3: Implementation of Initial CAPS aug1 2019 May 31, 2021 [ ...
IEA Assessment |
Director, GEA Director,
and IEA Coordinator Identify sample population Qct 1, 2019 Qct 11, 2019 Complete
GEAC Notify faculty if part of population with instructions Oct 15, 2019 Oct 25, 2019 I Complete
Teams | Subcommittees Provide training on new system and rubrics ~ Aug 26, 2019 Dec 6, 2019 - Complete
Collect first semester of data Dec 2, 2019 Dec 20, 2019 I Complete
Make minor adjustments as needed Dec2,2019  Dec 31, 2019 . Complete
Identify sample population Feb 3, 2020 Feb 11, 2020 I Complete
Notify faculty if part of population with instructions ~ Feb 12, 2020 Feb 21, 2020 I Complete
Provide training on new system and rubrics Jan 27, 2020 May 1, 2020 - Complete
Collect second semester of data Apr27,2020  May 15, 2020 I Complete
Identify Gen Ed Assessment Reviewers Feb 3, 2020 Mar 31, 2020 - Complete
Review / Score | Assess first year of data  Feb 10, 2020 Oct 1, 2020 [ ] Complete
Write assessment reports for core areas Jul 1, 2020 Mar 15, 2021 Active
Review all prelimary data Jul 15,2020 May 31, 2021 Active
Write UNG summary assessment report  May 15, 2020  Nov 30, 2020 Active
Present first year of data to appropriate committees/groups Oct1,2020  Dec 31, 2020 Active
Bumdown [N

The multifaceted work of Phase Three largely reflects both identification and
creation of fundamental documents connected to GEAC. However, both English (CAP
A.1) and Math (CAP A.2) began baseline collection and scoring in fall of 2019, and
preliminary data for these CAPs are therefore included in Phase Three as well. After an
official Charter was drafted and signed by the President on October 24, 2019, the team
created an overarching General Education Assessment Framework (Appendix 3), and
developed documents for consistent organization of Faculty proposals (Appendix 4)
along with a document listing roles and responsibilities for all involved in GEA
(Appendix 5). As GEAC worked to develop these salient documents, Work Group
Coordinators, each a member of GEAC, met with Faculty representatives familiar with
each course in their representative CAP to begin crafting rubrics reflective of Student

Learning Outcomes (SLOs) that govern the Core (Table 3). As aforementioned, this task
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was particularly challenging due to the number and complexity of the SLOs in the
General Education Program at UWG. Work Groups had to decipher how to assess the
staggering 14 learning outcomes, including each of their requisite components, in ways
that were aligned with current best practices and sustainable for our campus. This

process was further compounded by specific skills and knowledge added to the SLOs as

a result of UWG’s QEP: Undergraduate Writing in the Curriculum, a decade-long

project led by Dr. Nadejda Williams.

As GEAC vetted its own foundational documents and Work Groups focused on
developing rubrics in alignment with the Core SLOs, CAPs A.1 and A.2, English and
Math respectively, submitted rubrics and Assessment Plans (APs). This early planning
meant that GEAC was working on parallel tracks: on one, the university committee
worked to craft clear definitions, protocols, and processes for GEA. On the other, the
committee vetted and voted upon CAP A.1 and A.2 materials and helped other Work
Groups as they grappled with creating rubrics reflective of the General Education
Program’s SLOs. The committee moved swiftly yet carefully, as setting up clear
procedures for successful collection and analysis of student work was crucial prior to

beginning baseline collection in CAPs A.1 and A.2.

At the General Faculty meeting in August of 2019, IEA Staff and the General
Education Assessment Director collaborated to present their overall vision (Appendix 6)
and to discuss the General Education Framework (Appendix 3) with interested parties
at the annual table-top presentations held during this meeting. Additionally, GEAC
created a public-facing website with several of these founding documents along with an

FAQ (Appendix 7) for Faculty and governing agencies, shared its progress at a Faculty


https://www.westga.edu/administration/president/qep/assets/docs/UWG_-_Quality_Enhancement_Plan.pdf
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Forum (Appendix 8) and presented progress at the Administrative Council and Faculty

Senate (Appendices 9 and 10).

The Faculty members serving on the ad hoc GEAC committee during Phase Two
all agreed to remain members and to act as Work Group Coordinators representing each
CAP, Areas A.1-E. Work Groups, composed of discipline-specific Faculty members
appointed by department Chairs, were responsible for creating CAP rubrics that aligned
with established SLOs in General Education. Each Faculty member serving on a Work
Group was also responsible for consulting with their departments to craft tools—
assignments—that align with CAP rubrics. As aforementioned, to organize the copious
work involved in developing the rubrics and tools effectively, GEAC devised Assessment
Plan templates for Faculty. Each was to organize their material around stated CAP
SLOs. Faculty attached assignments to these Assessment Plans before each packet was
presented to GEAC alongside curriculum maps that summarized how each course’s

assignment aligned with the CAP SLOs.

As Work Group activity continued, Staff from IEA and the General Education
Assessment Director frequently met with Chairs, Work Group Coordinators, and Faculty
involved in assessment, explaining the framework, offering potential rubric structures,
and discussing SLOs—in particular, the sentence structure of each, which point towards
all skills students should learn in the CAP. Working in tandem, then, both Faculty and
administrators learned about and were heavily involved in executing the overall vision
for UWG’s new GEA. CAP A.1 chose to continue the rubric initially developed as part of
the QEP, as it had already worked successfully for that program; further, this rubric’s

structure acted as the basis for the new GEA rubric properties across all CAPs. The
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design, including the rubric’s four-point scale and rubric categories (e.g., 4 = Exemplary
(Exceeds Expectations), 3 = Proficient (Meets Expectations), etc.), was carried forward,
in part, with the expectation that assessment currently undertaken as part of the QEP
would transition along with the new GEA plan. CAP A.2 created their CAP rubrics and
tools first, GEAC was able to vet the Assessment Plans and approved them, making way
for baseline collection. The Director of General Education Assessment devised standard
directions in written and audiovisual formats (Appendix 11) and standard communique
(Appendix 12) for requesting student artifacts. The Director of Assessment and
Assessment Coordinator, meanwhile, randomly chose artifacts from randomly-chosen
sections while ensuring that courses taught at UWG Douglasville, UWG Newnan, and
fully online were equally represented. Faculty whose sections were chosen received a
timeline and deadline for uploading to a shared Google Drive in which semesters,
courses, and instructor sections are delineated in the aforementioned communique from
the Director of General Education Assessment. Such a process, while labor-intensive,
allowed CAPs A.1 and A.2 to submit artifacts and score two semesters’ worth of student
work successfully during Phase Three of our GEA project. Each of these CAPs also
presented data to IEA and the Director of General Education Assessment, found in this

present document.
Phase Three: Methodology Development

Originally, the team planned to onboard all six CAPs by fall of 2020 and had
shared this start date in the original General Education Framework. In this initial plan,
each CAP would enter the assessment cycle via baseline collection followed by scoring

and the creation of yearly Improvement Plans (IPs). There was a fear that if CAPs were
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not asked to collect and assess data continually, forgetfulness and neglect of GEA would
occur. However, once rubric development and initial data collection began, the
committee quickly realized the enormity of the overall task and voted to amend this

plan.

Keeping the SACSCOC institutional review cycle in mind, GEAC approved a new
staggered approach (Table 6). To accomplish this task, CAPs as they are presented in the
Institutional Catalog, were broken down further to align with course offerings,
assessment tools, and the newly developed rubrics. For example, Core Area E was split
into E.1, E.2, E.3, and E.4. This new approach would allow IEA to properly process data
and to allow Faculty time to process results, analyze them, and confer with Faculty in
each program or department. Such a modification would also allow Faculty in each CAP

the time to create more robust IPs.

In the new staggered plan, GEA would now run on a 3 — 2 - 3 semester rotating
cycle. Three semesters of data collection, two semesters of analysis, review, and
planning, followed by 3 semesters of implementation of the improvement plan and data
collection. One caveat was made for data collection in the summer due to limited Faculty
resources and lower student attendance; the only courses that would be assessed in the
summer were the courses that were only ever offered in the summer. This staggered
timeline onboards CAPs for baseline collection of data at different times, reducing the
number of written artifacts and multiple-choice artifacts dramatically. At the time of
this change, CAPs A.1 and A.2 had already begun collecting data and served as the
initiating groups starting in fall 2019. Parts of CAPs C and D will be last to begin

baseline data collection in fall 2021.
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Table 6 UWG General Education Assessment Schedule
Academic Year '20 Academic Year '21 Academic Year '22
Fall '19 Spring '20 |Summer '20| Fall '20 Spring '21 |Summer '21| Fall '21
BC= Baseline Collection A1|BC BC BC AP AP 1C I1C
AP = Analyze & Plan A2|BC BC BC AP AP IC IC
IC = Implement & Collect B1 _— BC BC BC
01 | I A I, :C BC BC
- e s BC AP AP IC
B 5 BC BC AP AP IC
[ s BC BC BC AP
E4 _ BC BC |BC AP AP 1C

One other requisite component for development was the basic sampling

methodology for selecting student work for scoring. Due in large part to the already

complex nature of the new assessment plan, GEAC voted upon the following

methodology parameters:

1.

For assessment tools that utilized a multiple-choice exam, no sampling would
occur. Faculty would submit data for the entire section—a census.

For assessment tools that utilized a form of written artifact, a simple random
sample would be conducted to select which student artifacts to score and assess.
All sampling would be conducted with a traditional 95% Confidence Level and
10% Margin of Error.

All courses offered at Carrollton, Newnan, Douglasville, and through UWGOnline
would be sampled. No eCore courses would be sampled as not all eCore Faculty
are UWG Faculty and eCore conducts assessment of their own.

All Faculty teaching in the core would be asked to provide samples of student
work during their allotted data collection semesters. An exception would be made

to courses with very high enrollment in any semester where, given the established
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confidence level and margin of error, Faculty would be asked to submit less than
three artifacts per section. In instances such as this, sections would also be
randomly sampled so Faculty would be required to submit at least 3 artifacts per

section.

In early spring of 2020, GEAC noted several challenges linked to data analysis after
examining the efficacy of extracting data from Scantron forms. As much of the reportage
from Scantron is proprietary, extracting data in malleable formats is near impossible,
given UWG’s current capabilities. The decentralization of scanning all materials in the
Testing Center in 2018 meant that Colleges and departments purchased all manner of
Scantron machines that possessed varied capabilities. To study this issue with the goal
of crafting streamlined directions for Faculty utilizing multiple choice (MC) tests as their
assessment tools, the Director of General Education Assessment convened an ad hoc
committee to study the use of Scantron forms across campus and to discuss potential

solutions with those who regularly utilize Scantron forms and scanners.

After protracted study, the committee was unable to create a solution that would
standardize data reportage from Scantrons machines and connected software. However,
the COVID-19 pandemic that necessitated the University System of Georgia’s (USG)
move to fully online instruction at all 26 institutions provided us with one small boon:
we more-fully explored the capabilities of CourseDen, UWG’s learning management
system (LMS), for administering tools. In doing so, we learned that teachers could
administer CAP tools in a standardized fashion within the LMS. Additional investigation
and discussions will be held in fall 2020 with each CAP that utilizes MC exams/quizzes

as assessment tool(s).
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Phase Three: Preliminary Data
I. Core Area A.1: First-Year Composition

In January of 2020, IEA Staff and members of GEAC conducted a norming
session with English Faculty in which they discussed assessment protocols and practiced
scoring artifacts to reach consensus on the rubric that governs the CAP. IEA Staff also
provided directions and a demonstration of the Qualtrics survey developed for A.1 data
entry and organization. After the first baseline collection, the Work Group Coordinator,
Professor Josh Black, collaborated with English Faculty on the Writing Committee in
that department to create preliminary analysis of the data (Appendix 13) reflective of

student accession of SLOs in CAP A.1 (Table 3). Fall 2019 data follow:

Table 7
CAP A.1 2019 Assessment Data, Summarized
SLO1 - Adapt written SLO2 - Synthesize and SLO3 - Recognize and
communication to specific logically arrange written identify appropriate
purposes and audiences. (Target: | presentations. (Target: topics for presentation in
clarity and comprehensibility of organization of ideas) writing. (target: critical
language) thinking)
ENGL 1101 69.62% 62.03% 54.43%
ENGL 1102 76.54% 61.73% 59.26%

The subsequent data (Tables 8 and 9) represent the breakdown of student performance

by SLOs in Area A.1 for both ENGL 1101 and 1102 (Table 3):
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Table 8

ENGL 1101 ENGL 1101 ENGL 1101
LO1 Rubric Percentages LO2 Rubic Percentages LO3 Rubric Percentages

mil =l mi

m3 m3 3
m4 ma m4
Table 9
ENGL 1102 ENGL 1102 ENGL 1102
LO1 Rubric Percentages LO2 Rubric Percentages LO3 Rubric Percentages

m1l

2

m3

ma

II. Core Area A.2: Mathematics

In the spring of 2020, IEA Staff and members of GEAC conducted a norming
session with Mathematics Faculty in which they practiced scoring that ensured
consensus on the Faculty-crafted rubric that governs the A.2 CAP and student
assignments completed within it. The MC data below are reflective of student accession
of SLO 1in CAP A.2 (Table 3) and were compiled collaboratively by Ms. Rebecca de

Mayo and one of the Work Group Coordinators in CAP A.2, Dr. Scott Sykes:
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Table 10
MATH 1001 LO1 Assessment Data MATH 1111 LO1 Assessment Data
CORE AREA A2, MATH 1001, LO1 CORE AREA A2, MATH 1111, LO1
Score Number Percentage Score Number Percentage
4 234 65.92% 4 259 34.58%
3 76 21.41% 3 277 36.98%
2 32 9.01% 2 141 18.83%
1 13 3.66% 1 72 9.61%
TOTAL | 355 TOTAL | 749

MATH 1113 LO1 Assessment Data

MATH 1634 LO1 Assessment Data

CORE AREA A2, MATH 1113, LO1 CORE AREA A2, MATH 1634, LO1
Score Number Percentage Score Number Percentage

4 183 62.67% 4 36 46.75%

3 68 23.29% 3 23 29.87%

2 27 9.25% 2 5 6.49%

1 14 4.79% 1 13 16.88%
TOTAL | 292 TOTAL | 77

Like the English program, the Mathematics program is currently in the Analysis
and Planning phase of the three-year GEA cycle in which Faculty involved in assessment

will study results and propose a detailed Improvement Plan to GEAC for vetting.

II1. Core Area E

In spring of 2020, courses in CAP E submitted artifacts utilizing the directions
and communique from the Director of General Education Assessment. At the time of
this reporting, these programs have received the raw data from spring 2020’s first
baseline collection phase and will send in new batches of randomly-chosen artifacts

reflective of fall 2020’s student performance for scoring in January of 2021.
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IV. Fall 2020 Collection

The Director of General Education will request Fall 2020 artifacts in CAPs E.1,
E.2, E.3, and E.4. Additionally, GEAC’s new Staggered Assessment Plan (Table 6)
mandates onboarding of CAPs B.2 and C.1, necessitating collection requests in those
areas this fall. In January 2021, Assessors chosen by each Department Chair or Program
Coordinator in these CAPs will attend a norming session tooled for their specific needs

before scoring the artifacts.

CAPs A.1 and A.2 are now in the Analysis and Planning phase, and members of
GEAC will collaborate with representatives in those areas as they examine student

performance and consider the creation of an IP to enhance student learning.
CONTINUOUS ASSESSMENT AND PLANS FOR IMPROVEMENT

Even while creating our overall GEA structure, GEAC entered continuous
assessment. Whenever we experienced challenges and encountered new information,
the committee conversed and adjusted course. Thus, the vetted General Education
Assessment Framework was itself evaluated. Additionally, after one year of baseline
collection, scoring, and preliminary analysis of data in CAP A.1 and A.2—English and
Mathematics—GEAC and IEA learned a great deal from Faculty collaborators and
applied new knowledge to better our processes. In the spring of 2020, almost all of CAP
E, with courses ranging from History to Sociology to Economics, began baseline
collection. That process also allowed us to glean information helpful for betterment. In
sum: even though our framework was vetted and already functioning, we located
elements in need of improvement during our first year of creation and implementation,

some of which, like the staggered plan, have already taken place and are elucidated
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above. As we work to effect sustainability of GEA over the coming years and into the

next decade, the team created solutions to other early challenges, summarized below:
1. Faculty Access to GEAC Approved Rubrics and Tools.

Deans and Department Chairs have access to a shared Google Drive in which all
CAP rubrics and associated tools are housed. This, IEA and GEAC rationalized, would
allow for easy access to the tools Faculty had created during AY 2019-20 and GEAC had
approved. It will also ensure that every Core course has the information necessary for

implementing the assignment regardless of phase in which they were working.

I1. Creation of Standardized Directions for Scoring and Norming Sessions for each

CAP

To guarantee that all scorers of written artifacts complete the scoring
successfully, GEA executive officers decided to implement standard directions across all
CAPs with written artifacts. There is another set of directions for those using multiple

choice tools4. Consistency will, they reasoned, produce cleaner data for analysis.

II1. Reorganization of GEAC’s Growing Bank of Documents for Committee Members,

Faculty, and Administrators

The enormous bank of documents GEAC has generated spanned several folders
in our shared Google Drives, each allocated to a different audience. Thus, the Director of
Assessment will work to reorganize our files under one large banner—General

Education Assessment. Doing so will streamline our own materials, making them easier

4 Professor Elizabeth Falconi, Work Group member for CAP E, contributed to said directions and has an
active role in fall of 2020’s progress towards resolution of Scantron proprietary issues.
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to locate for various contingencies across campus: Deans, chairs, GEAC members,

and/or Faculty (Appendix 14).
1V. Use of Xitracs for General Education Assessment and Scoring

UWG has purchased a web-based accreditation and assessment management
software, Xitracs, for future reporting in administration. Because the system will allow
reportage of assessment data and IP’s, the Director of Assessment has begun to set up
sections for each CAP’s work. And, since there was human error involved in scoring
some artifacts using our Google Drive for storage of artifacts and Qualtrics’s survey
entry for scoring, the Director is now assessing whether we can upload student artifacts
to Xitracs to prevent confusion between artifacts in a folder and a Qualtrics survey for
scoring. In essence, Xitracs can inextricably link the artifact to a scoring sheet,

preventing double scoring or skipping artifacts in an assigned Google Folder.
CONCLUSION

At the time of this writing, CAPs A.1 (English) and A.2 (Mathematics) have
completed one AY of baseline collection and are in their first semester of data analysis
and planning of a Faculty-vetted IP, which will be sent to GEAC for approval in the
spring of 2021. IEA will soon meet with Work Group Coordinators in each of these CAPs
to discuss progression towards the creation of a substantial IP. Three sections of Area
E—E.1, E.2, and E.4—have received requests for fall 2020’s artifacts for their second
semester of baseline collection, and E.3 (Political Science) will onboard in the fall of
2020 for the first time, necessitating collection from their Faculty who teach in the Core
and utilize multiple choice and assign writing, per the SLO. Finally, Areas C.1

(Humanities, Fine Arts, and Ethics) and B.2 (Institutional Options) will enter first-time
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baseline collection in fall of 2020 and have now received requests for written artifacts.
In cases where Faculty are utilizing multiple choice assignments, directions for

retrieving that data from CourseDen, our LMS, have been sent.

In sum, our large GEA Framework—including 26 CAP rubrics, 111 assignments,
and myriad foundational documents that lay out protocols and procedures for
administration, submission, and scoring—is well underway after the work that took
place in Phases Two and Three. These 16 months consist of planning and creating on
UWG’s GEAC, collaborating with Work Group Coordinators and their Work Group
members, visiting with Chairs and Deans, and vetting and approving Faculty-crafted

assignments that align with Faculty-crafted rubrics which, in turn, align with CAP SLOs.

During fall 2020, GEAC members have busied themselves by communicating the
staggered plan; discussing the move to a more amenable data-extraction method for MC
tools; and reorganizing the growing body of documents our work has generated. We
forge on, then, galvanized by our desire to craft the most cogent, systematic assessment
process of the General Education Program, ultimately for the betterment of our

students, in accordance with SACSCOC’s principles.
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Appendix 1: CAP Reports from Phase
One’s Exploratory Process
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General Education Core Area Assessment Reporting Template
University of West Georgia

Academic Year(s) of Assessment: Fall 2018
Submission Date: April 15, 2019 (rev. 6/5/19)
Core Area: Al

Submitted by: Meg Pearson and IEA

Instructions: Fill in the sections below for each general education outcome on which you
are reporting assessment efforts.

1. Student Learning Outcomes:

The following specific Student Learning Outcomes are used to assess student growth in the
achievement of the General Education program goals in the Core Area listed above:

Students will demonstrate the ability to:
1. Recognize and identify appropriate topics for presentation in writing.
2. Synthesize and logically arrange written presentations.
3. Adapt written communication to specific purposes and audiences.

2. Describe any changes to your assessment process made during this assessment
period. If there were no changes, say “no changes were made.”

No changes were made.

3. Describe any curricular changes implemented during the previous assessment period
(include relevant evidence of improvement(s) made such as revised syllabus, rubric, etc.
and/or additional or revised activities, etc. in Appendix):

No changes.

4. Description of Assessment Instruments and Procedures:

Provide a summary that addresses the following questions: 1) What courses were used to
collect data? 2) If units used different approaches, please describe in as much detail as
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possible. 3) What assessment measures were used in the courses? 4) What was the process
for assessing student learning in the courses? 5) What is the expected criteria for success or
performance target for successfully meeting the SLO? (include examples of rubrics or
assessment instruments in Appendix).

English 1101 and 1102 were used to collect data. Every student in every section of First Year
Writing was assessed in the Spring semester of a particular academic year.

Faculty were provided the following instructions and guidelines (also see Appendix 1):

Core Area Al Learning Outcomes. There are three learning outcomes for Core Area Al. These
are not the learning outcomes for our specific courses but USG learning outcomes for this area of
the core, which all courses are expected to meet. Our specific course learning outcomes are based
on these general learning outcomes. The learning outcomes and the specific targets for each in
terms of assessment are as follows:

I: Adapt written communication to specific purposes and audiences.
Target: Writing in standard edited English that is appropriate for a college-level assignment and
audience

Il: Synthesize and logically arrange written presentations.
Target: Writing that is well organized and logically arranged to meet the expectations of the
discipline

I11: Recognize and identify appropriate topics for presentation in writing.
Target: Independently responding to or developing a topic that exhibits evaluative writing
utilizing critical thinking

Assessment Instrument. The assessment must be based on an actual course assignment. The
final grade in the course cannot serve as the assessment since it factors in many different
assignments. For ENGL 1101 and 1102, we will use as we have in the past the final out-of-class
written essay in the course as the assessment instrument, so creating an additional assignment is
not required. You can assess the essay for a grade in the course and assess the essay for the
learning outcomes assessment here. Clearly, there would a correlation between these two
assessments, but keep in mind that there are criteria you might use to evaluate the essay for a
grade (eg., formatting or MLA documentation) that are NOT part of the learning outcomes
assessment here.

Faculty teaching First Year Writing Courses in the spring semester assessed the final paper for
their 1101 or 1102 course using a 4-point rubric (Exceeds/Meets/Does Not Meet/Unsatisfactory)
for each student learning outcome (also see Appendix 2). Their scores were then added into an
excel spreadsheet, which was submitted to the chair and/or the QEP data miners.
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5. Report of Assessment Data and Results:

Starting in 2014, our data was sent to a division of the provost’s office, where the data was
stored and analyzed. It was not examined in-house. Since 2015, we have continued to collect
the data, but we have not analyzed or interpreted this data for our core area classes. Rather, we
focused as a department on so-called “DFW rates” (the percentage of students who received a
grade or D or F or withdrew from the class) in First Year Writing/Core Area A. Those data were
of greater interest to our work with university and state initiatives (as well as the interest of our
own administration) which were working to increase student success/pass rates in first year
writing classes.

Beginning in Fall 2017, the department re-formed its own assessment committee. While the
committee had previously been tasked only with our major courses, beginning in Fall 2018 the
committee took on every ENGL class, including those in core area Al. That data may be found
in Appendix 3.

6. Analysis and Interpretation/Reflection on Results or Trends:

Because we only began examining our own data for the core in Fall of 2017, we have less to
report than we would prefer. However, the committee shared this interpretation for the 2017-18
academic year in its first report:

First-Year Writing: The committee sees some alignment between learning outcomes and the
work produced by students in FYW. However, to increase support of alignment of LOs between
syllabi and courses in the 1101/1102 sequence, the committee recommends training for Faculty
consisting of LO identification, explanation, and discussion in the context of class assignments
and syllabi construction as an active, student-accessible document. The committee found that
the data collected from 1101/1102 showed “some” alignment to most LOs with a slightly better
alignment to LO3. Therefore, there is opportunity to increase alignment with LOs 1&2 through
Faculty training on the purpose and meaning of the LOs specific to the courses.

Additionally, examination of the syllabi revealed some support of alignment of LOs in both 1101
and 1102 with 1102 having slightly less support specifically in regard to the LOZ2; therefore,
there is opportunity to better align syllabi to LOs through Faculty training on syllabi construction
(as an active document) specifically in terms of LOs.

7. Prior Improvement Plans Implemented:

The assessment committee’s work on learning outcomes led us to create and implement a
learning-outcomes-centered syllabus for our department. See Appendix 4.

8. Recommendations for Improvement of Assessment Process and/or Student Learning:

The courses in Area A1 (ENGL 1101 and 1102) are currently during a curricular revision that
frontloads student success via our learning outcomes. Both courses will now have shared
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assignments and consistent curricula across all sections of ENGL 1101 and 1102. To date, our
Faculty have had close to full carte blanche developing their own versions of ENGL 1101 and
1102, and so this change is significant and meaningful. We hope to have these changes
implemented across all sections by Fall 2020, although revised courses will already be on the
books and being assessed in Fall of 2019.
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Appendix 1 - Assessment instruments
Area Al Course Guidelines Memorandum Spring 2016

MEMORANDUM

TO: All English Faculty Teaching ENGL 1101 and ENGL 1102

FR: David Newton, English Assessment Committee Chair

RE: Assessment of ENGL 1101 and 1102 Learning Outcomes for Spring 2016 Semester

If you are teaching ENGL 1101 and or ENGL 1102 this semester, you MUST complete and submit an
assessment of the three core area learning outcomes for Area Al courses. Since this assessment data will
be used, in part, to assess the UWG’s Quality Enhancement Plan (QEP), this assessment is required, not
optional. All Faculty (full-time, part-time, and graduate teaching instructors) teaching ENGL 1101 and/or
1102 must complete this assessment. If you are teaching one of these courses, please read below for
guidelines on how to complete the assessment process.

ALL sections of ENGL 1101 and 1102 this semester must be assessed. Every student in every section of
ENGL 1101 and 1102 must receive an assessment, unless they have withdrawn from the course or do not
turn in the final essay that is the assessment artefact.

Core Area Al Learning Outcomes. There are three learning outcomes for Core Area Al. These are not
the learning outcomes for our specific courses but USG learning outcomes for this area of the core, which
all courses are expected to meet. Our specific course learning outcomes are based on these general
learning outcomes. The learning outcomes and the specific targets for each in terms of assessment are as
follows:

I: Adapt written communication to specific purposes and audiences.
Target: Writing in standard edited English that is appropriate for a college-level assignment and audience

I1: Synthesize and logically arrange written presentations.
Target: Writing that is well organized and logically arranged to meet the expectations of the discipline

I11: Recognize and identify appropriate topics for presentation in writing.
Target: Independently responding to or developing a topic that exhibits evaluative writing utilizing
critical thinking

Assessment Instrument. The assessment must be based on an actual course assignment. The final grade
in the course cannot serve as the assessment since it factors in many different assignments. For ENGL

1101 and 1102, we will use as we have in the past the final out-of-class written essay in the course as the
assessment instrument, so creating an additional assignment is not required. You can assess the essay for



University of West Georgia General Education Assessment 28

a grade in the course and assess the essay for the learning outcomes assessment here. Clearly, there would
a correlation between these two assessments, but keep in mind that there are criteria you might use to
evaluate the essay for a grade (eg., formatting or MLA documentation) that are NOT part of the learning
outcomes assessment here.

Assessment Rubric. The rubric for the assessment of these three learning outcomes is attached to this
email (MS Word document). Keep in mind that you only need to use this rubric to measure the learning
outcomes above. You can continue to use the existing FYW Rubric and other assessment tools you
already use to grade students’ essays in your class for the purposes of assigning a final course grade.

For each learning outcome, the rubric outlines four areas:

Score 3 = Proficient

4 = Exemplary
(Exceeds
Expectations)

(Meets
Expectations)

2 = Developing
(Does Not Meet
Expectations)

1 = Unsatisfactory
(Failing)

These four areas correspond approximately to this grading scale for purposes of comparison:

Grade

Grade Level A
(100-90)

Grade Level B/C
(89-70)

Grade Level D
(69-60)

Grade Level F
(59 — Below)

For each student essay, you should record a score of 4-1 for each of the three learning outcomes. NOTE
that the 4-1 scale does not correspond precisely to letter grades. A score of 3, for example, corresponds to
a B - C range (89-70). Please keep these distinctions in mind when entering scores. You do NOT have to
assign a separate grade to the essay for the purpose of assessing these learning outcomes. Your
assessment of each student essay should be quick and efficient. In other words, your assessment of the
student’s essay should be holistic, a general, overall assessment of how proficient the student is in each of
the three areas. Assessment in these three areas reflects on how well these courses and our teaching of
them are meeting the core learning outcomes and UWG’s Quality Enhancement Plan. If the results (lots
of scores in the 2-1 range) are negative, we will need to work on revising the courses to better fulfill these
outcomes.

Entering the Assessment Data. The data spreadsheet for the assessment is attached in MS Excel format.
You must complete the steps listed in the instructions at the top of the excel file.

1. A separate file will be needed for each section you teach. If you teach more than one section of ENGL
1101 or ENGL 1102, you will need to enter the data into separate files.
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2. The finished spreadsheet file must be given a specific name. This is necessary so that we can enter the
file directly into a composite database. Save the finished spreadsheet as a .CSV file, and use the following
format for the file name:

Semester-Year-SUBJ-COURSE-SEC-YourLastName
Example: Fall-2015-ENGL-1101-01-Smithington

3. You must use each student’s unique 917# to identify the assessment score, and you must also include
each student’s last, middle, and first name on the assessment spreadsheet. The good news there is an easy
way to do this without having to enter all this information directly onto the spreadsheet. This process is
described below but a separate document with screen capture images is attached to this email.

Log on to Banweb and select the Faculty and Advisors Menu. Then select Detailed Class List. Select the
class you want to assess from the drop-down menu. Scroll down to the very bottom of the detailed class
list and you will see a link to Class List Download. This will either open or download (depending on your
computer’s configuration) an excel file that will include the Student ID#s and the last, middle, and first
name of each student in your class. You can copy and paste these directly into the scores spreadsheet on
the assessment template.

4. Before you copy and paste into the assessment template, remove any students who have withdrawn
from the class. They should not be included in the assessment process. Students who are still currently
enrolled in the class but who do not complete the assessment should be included on the spreadsheet;
however, do not assign these students a score of 1 (Failing). Instead, assign a N/A (not applicable) in
place of actual scores in each of the areas.

5. For each learning outcome, enter the score for each student (4 = Exemplary, 3 = Proficient, 2 =
Developing, and 1 = Unsatisfactory). The spreadsheet will automatically tabulate the data

Submitting the data. As we did last semester, you will need to upload each data file you create into the
UWG assessment system. A separate document attached to the email will guide you through the process.

Deadline for Submission. Tuesday, May 2, 2016. This is the day after final grades are due. You may
submit these earlier if you prefer.
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Appendix 2 - Assessment instruments

Core Area Al QEP Writing Assessment: ENGL 1101 & 1102 Rubric

SCORE 4 = Exemplary 3 = Proficient 2 = Developing 1=
(Exceeds (Meets (Does Not Meet Unsatisfactory
Expectations) Expectations) Expectations) (Failing)
Grade Level A (100-90) B/C (89-70) D (69-60) F (59-Below)
Learning Criteria Criteria Criteria Criteria
Characteristics
I: Adapt written Exhibits nearly Exhibits Exhibits Exhibits
communication to | error free sufficient control | significant insufficient
specific purposes grammar and of standard patterns of major | control of
and audiences. spelling with no written English grammatical standard written
Target: Writing in major sentence so that . errors !Engllsh, rgsultmg
standard edited level errors grammatical and | throughout, in substantial
. . evident spelling errors along with errors that cause
English that is . .

. are only extensive confusion or
appropriate for a . . . .
college-level occasional and spelling error incoherence in the

. not evidence of patterns development of
assignment and .

. patterned errors ideas
audience
I1: Synthesize and | Exhibits Exhibits an Exhibits limited Exhibits no
logically arrange persuasive understanding of | understanding substantial
written logical logical and execution of evidence of
presentations. developmentand | developmentand | logical logical

Target: Writing
that is well
organized and
logically arranged
to meet the
expectations of the
discipline

organization
throughout; ideas
are consistently
synthesized and
arranged

organization but
lacks consistent
synthesis and
arrangement of
ideas

development and
organization;
marginal
synthesis and
arrangement of
ideas

development or
organization; no
coherent synthesis
and arrangement
of ideas
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111: Recognize Produces a Produces a Produces Fails to articulate
and identify focused response | response to a descriptive or develop an
appropriate topics | to a topic that topic that writing in evaluative
for presentation consistently occasionally support of a response and fails
in writing. demonstrates reflects specific topic, to write in support
Target: independent independent but does not of a specific topic

critical thinking critical thinking develop a critical
Independently .

or analytical

responding to or
developing a topic
that exhibits
evaluative writing
utilizing critical
thinking

response
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Appendix 3 - Evidence of aggregated data

Core Area Al

2019
Student Learning Success Fall 2018 and Spring
Outcomes Measure/Method Criterion 2019
Students will ENGL 1101 and ENGL 1102 None Specified |ENGL 1101 - Fall

demonstrate the ability to
recognize and identify
appropriate topics for
presentation in writing

Final out-of-class written essay
assignment graded on a 4-point
rubric:

4 = Exemplary (Exceeds
Expectations)

3 = Proficient (Meets
Expectations)

2 = Developing (Does Not Meet
Expectations)

1 = Unsatisfactory (Failing)

Semester 2018
Essay LO1 Mean = 2.20
Syllabi LO1 Mean = 2.58

ENGL 1102 - Fall
Semester 2018

Essay LO1 Mean = 2.26
Syllabi LO1 Mean = 2.30

Students will
demonstrate the ability to
synthesize and logically
arrange written

ENGL 1101 and ENGL 1102
Final out-of-class written essay
assignment graded on a 4-point
rubric:

None Specified

ENGL 1101 - Fall
Semester 2018

Essay LO2 Mean = 2.17
Syllabi LO2 Mean = 2.28

demonstrate the ability to
adapt written
communication to
specific purposes and
audiences.

Final out-of-class written essay
assignment graded on a 4-point
rubric:

4 = Exemplary (Exceeds
Expectations)

3 = Proficient (Meets
Expectations)

2 = Developing (Does Not Meet
Expectations)

1 = Unsatisfactory (Failing)

presentations 4 = Exemplary (Exceeds
Expectations) ENGL 1102 - Fall
3 = Proficient (Meets Semester 2018
Expectations) Essay LO2 Mean = 2.28
2 = Developing (Does Not Meet Syllabi LO2 Mean = 2.52
Expectations)
1 = Unsatisfactory (Failing)

Students will ENGL 1101 and ENGL 1102 None Specified [ENGL 1101 - Fall

Semester 2018
Essay LO3 Mean = 2.33
Syllabi LO3 Mean = 2.54

ENGL 1102 - Fall
Semester 2018

Essay LO3 Mean = 2.05
Syllabi LO3 Mean = 2.22
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Appendix 4 - Evidence of improvement(s) implemented

Department Syllabus Outline

Course title

Course prefix and number, section number

Instructor name

Office location

Office hours/Virtual hours

Phone number

Email address

Course description

Course texts

Course learning outcomes

Course Assignments, explicitly keyed to learning outcomes

Grading scale

Course schedule (daily, weekly)

[Please use a table so that students can navigate by the tab function.]
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Support:

% 24/7/365 D2L Help Center: [Call 1-855-772-0423]: https://d2lhelp.view.usg.edu/

Accessibility Services [Call: 678-839-6428]

Center for Academic Success [Call: 678-839-6280]: http://www.westga.edu/cas/

Center for Disability Services: https://www.westga.edu/student-services/counseling/accessibility-

services.php
e Common Language: https://www.westga.edu/administration/vpaa/common-language-course-

syllabi.php

CourseDen D21 Home Page: https://westga.view.usq.edu/

Counseling: counseling@westga.edu

D2L UWG Online Help (8 AM — 5 PM) [Call: 678-839-6248 or 1-855-933-8946 or email:
online@westga.edu]: http://uwgonline.westga.edu/students.php

Distance Learning Library Services: https.//www.westga.edu/library/resource-sharing.php
Ingram Library Services: http://www.westga.edu/library/

Proctored Exams: http://uwgonline.westga.edu/exams.php#student

Student Services: http://uwgonline.westga.edu/online-student-quide.php

University Bookstore: http://www.bookstore.westga.edu/

UWG Cares: http://www.westga.edu/UWGCares/

UWG Statements of Accessibility: https://docs.google.com/document/d/16Ri1XgaXiGx28000-
ZRvYPraV3Ag3F5ZNJYbVDGVnEA/edit?ts=57b4c82d#heading=h.yrqefffvtslf

Rubrics

Online Discussion Rubric
Other Rubrics

UWG Rubrics

Please see the Common Language for Course Syllabi for official information on UWG’s Academic
Integrity Policy.

Statement indicating how you will be online for virtual hours.
Statement indicating how long you take to answer email.

Statement of Communication
Communication in an online class takes special consideration.

Be sensitive and reflective to what others are saying.

Do not use all caps. It is the equivalent of screaming.

No outbursts of extreme emotion or opinion.

Think before you hit the post (enter/reply) button.

Do not use offensive language.

Use clear subject lines.

Do not use abbreviations or acronyms unless the entire class knows them.
Be forgiving. Anyone can make a mistake.

Keep the dialogue collegial and professional.


https://d2lhelp.view.usg.edu/
https://d2lhelp.view.usg.edu/
https://www.westga.edu/student-services/counseling/accessibility-services.php
http://www.westga.edu/cas/
http://www.westga.edu/cas/
https://www.westga.edu/student-services/counseling/accessibility-services.php
https://www.westga.edu/student-services/counseling/accessibility-services.php
https://www.westga.edu/student-services/counseling/accessibility-services.php
https://www.westga.edu/administration/vpaa/common-language-course-syllabi.php
https://www.westga.edu/administration/vpaa/common-language-course-syllabi.php
https://www.westga.edu/administration/vpaa/common-language-course-syllabi.php
https://westga.view.usg.edu/
https://westga.view.usg.edu/
https://westga.view.usg.edu/
mailto:counseling@westga.edu
mailto:counseling@westga.edu
http://uwgonline.westga.edu/students.php
mailto:online@westga.edu
http://uwgonline.westga.edu/students.php
https://www.westga.edu/library/resource-sharing.php
https://www.westga.edu/library/resource-sharing.php
http://www.westga.edu/library/
http://www.westga.edu/library/
http://uwgonline.westga.edu/exams.php#student
http://uwgonline.westga.edu/online-student-guide.php
http://uwgonline.westga.edu/online-student-guide.php
http://www.bookstore.westga.edu/
http://www.bookstore.westga.edu/
http://www.westga.edu/UWGCares/
http://www.westga.edu/UWGCares/
https://docs.google.com/document/d/16Ri1XgaXiGx28ooO-zRvYPraV3Aq3F5ZNJYbVDGVnEA/edit?ts=57b4c82d#heading=h.yrqefffvts1f
https://docs.google.com/a/westga.edu/document/d/1AO5OX35cpXpJUM42jGvBSCJebAhCMsqmNjbxCIwrNsM/edit?usp=sharing
https://sites.google.com/a/westga.edu/rubrics/rubricbanks
https://sites.google.com/a/westga.edu/rubrics/uwgrubrics
https://www.westga.edu/administration/vpaa/common-language-course-syllabi.php
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Course policies

including use of proctored exams, late work policy, course structure, any specific add-ons, attendance
policy, tardy policy, electronics policy, etc.

Americans with Disabilities Act Statement:

If you are a student who is disabled as defined under the Americans with Disabilities Act and require
assistance or support services, please seek assistance through the Center for Disability. UWG also
provides Accessibility Statements for Technology that you may be required to use for this course.

For more information on the Americans with Disabilities Act, UWG Email, Credit Hour, and UWG
Honor Code policies as well as information on Academic Tutoring, Student Services, and Technical
Requirements, Privacy Policy, and Accessibility Statements, please see the Common Language for
Syllabus document.



https://www.westga.edu/student-services/counseling/accessibility-services.php
https://docs.google.com/document/d/16Ri1XgaXiGx28ooO-zRvYPraV3Aq3F5ZNJYbVDGVnEA/edit?ts=57b4c82d#heading=h.yrqefffvts1f
http://www.westga.edu/assetsDept/vpaa/Common_Language_for_Course_Syllabi.pdf
https://www.westga.edu/administration/vpaa/common-language-course-syllabi.php
https://www.westga.edu/administration/vpaa/common-language-course-syllabi.php
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General Education Core Area Assessment Reporting Template
University of West Georgia

Academic Year(s) of Assessment: Spring 2017-Fall 2018
Submission Date: May 8, 2019 (rev. 6/5/19)

Core Area: A2

Submitted by David Leach and IEA

Instructions: Fill in the sections below for each general education outcome on which you
are reporting assessment efforts.

1. Student Learning Outcomes:

The following specific Student Learning Outcomes are used to assess student growth in the
achievement of the General Education program goals in the Core Area listed above:

1. Students demonstrate a strong foundation in college-level mathematical concepts and
principles.

2. Students demonstrate the ability to apply symbolic representations to model and solve
real-world problems.

2. Describe any changes to your assessment process made during this assessment
period. If there were no changes, say “no changes were made.”

Starting in Fall 2018, for all math courses, we have established procedures to systematically
collect final exam scores from all math classes at the end of each semester.

3. Describe any curricular changes implemented during the previous assessment period
(include relevant evidence of improvement(s) made such as revised syllabus, rubric, etc.
and/or additional or revised activities, etc. in Appendix):

We began offering co-remediation sections of MATH 1111 during the Fall Semester of 2018 and
for MATH 1001 during the Spring Semester of 2019 as part of the University System of
Georgia’s (USG) Momentum Year Initiative. USG’s Momentum Year is part of Complete College
Georgia (CGG) and consists of proven strategies designed to assist students as they work to
achieve their educational goals particularly during their crucial first year of college. For
example, syllabi for MATH 1001L and MATH 1111L, please see Appendix 1.
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4. Description of Assessment Instruments and Procedures:

Provide a summary that addresses the following questions:
1) What courses were used to collect data?

MATH 1111, MATH 1001, MATH 1113, MATH 1634

2) If units used different approaches, please describe in as much detail as possible.

Area A2 is solely under the purview of the Department of Mathematics.

3) What assessment measures were used in the courses?

Scores on students’ final exams. These exams are comprehensive and cover both
SLOs. See Appendix 2 for sample questions from classes that cover the two SLOs, and
links to full final exams.

4) What was the process for assessing student learning in the courses?

Final exams were administered to all students taking the course. For MATH 1111 a
uniform final was given to all sections; for other courses finals were written by individual
instructors.

5) What is the expected criteria for success or performance target for successfully meeting the
SLO? (include examples of rubrics or assessment instruments in Appendix).

Students scoring 80% or greater on the final exam Exceed Expectations.
Students scoring 70%-79% on the final exam Meet Expectations.
Students scoring below 70% on the final exam Do Not Meet Expectations.

5. Report of Assessment Data and Results:

Provide a summary of assessment results.

During Fall 2018, 1041 students took the MATH 1111 final exam. 68% of the students met or
exceeded expectations. The distribution was as follows:

Score on final exam Percentage of students in this range
90% or better 18%
80% or better 43%
70% or better 68%
60% or better 84%
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During Fall 2018, 567 students took a MATH 1001 final exam. 62% of the students met or
exceeded expectations. The distribution was as follows:

Score on final exam Percentage of students in this range
90% or better 19%
80% or better 40%
70% or better 62%
60% or better 91%

During Fall 2018, 340 students took a MATH 1113 final exam. 59% of the students met or
exceeded expectations. The distribution was as follows:

Score on final exam Percentage of students in this range
90% or better 16%
80% or better 26%
70% or better 59%
60% or better 78%

During Fall 2018, 137 students took a MATH 1634 final exam. 63% of the students met or
exceeded expectations. The distribution was as follows:

Score on final exam Percentage of students in this range
90% or better 18%
80% or better 42%
70% or better 63%
60% or better 78%

For additional aggregated data, please see Appendices 3, 4, and 5.
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6. Analysis and Interpretation/Reflection on Results or Trends:

Provide an analysis of assessment results included in this report by discussing strengths and/or
weaknesses in students’ performance/learning. Were there any major gaps in the data/results?
(include examples of aggregated data in Appendix).

Student performance is below the 70% threshold in all four Area A2 classes. The lowest was in
MATH 1113, with 59% of students meeting or exceeding expectations. The data uses all
students who took the courses during Fall 2018, but none from a spring semester. Spring and
Fall grades are often different, so assessing over both spring and fall would give a better picture
of overall student performance.

7. Prior Improvement Plans Implemented:

Provide a summary of how the results were used for improvement. (include evidence of
improvement(s) implemented in Appendix).

The Department of Mathematics began offering co-remediation sections of MATH 1111 during
the Fall semester of 2018 and for MATH 1001 during the Spring semester of 2019 as part of the
USG’s Momentum Year Initiative.

8. Recommendations for Improvement of Assessment Process and/or Student Learning:

Provide a summary for improving the assessment process, curriculum, student learning, etc. for
implementation of the revised process during the next assessment cycle (beginning Fall
Semester 2019).

During the 2019-2020 year, the math department--particularly the assessment committee--will
meet to discuss changes that could be implemented to improve student performance in these
classes. We will examine the effects of the 1111L sections and will also work on improving and
systematizing departmental procedures for using assessment data.
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Appendix 1 - Evidence of curricular changes
MATH 1001L — Support for Quantitative Skills and Reasoning

Hours Credit: 1 hour
Co-requisite: MATH 1001

COURSE INSTRUCTOR
Instructor:

Office:

Email:

Phone:

OFFICE HOURS

REQUIRED COURSE MATERIALS
TEXT AND OTHER REQUIRED COURSE MATERIALS.

TEXT: This is the same text you will need for MATH 1001.

Description: This Learning Support course is intended to provide corequisite support for
students requiring remediation in mathematics while they are enrolled in MATH 1001 —
Quantitative Reasoning. Topics will parallel topics being studied in MATH 1001 as well as the
essential quantitative skills needed to be successful in MATH 1001. Taken with MATH 1001,
topics to be covered will include logic, basic probability, data analysis and modeling from data.

TEXT: Thinking Mathematically, 6e, by Robert Blitzer (Pearson/Prentice Hall)
Your instructor may require you to have a MyMathLab account, which includes an
electronic version of the textbook. (Same as text for MATH 1001)

LEARNING OUTCOMES: (same as MATH 1001)
Upon successful completion of this course students will demonstrate the ability to:

1. Interpret a wide variety of quantitative information

2. Use mathematical reasoning to analyze quantitative information and use it to reach
conclusions in real-world contexts.

3. Understand how mathematics and quantitative reasoning are an integral part of society and
history

4. Process information and develop procedures for solving problems.

5. Use different units and formats of numbers including metric system and percentages.

6. Understand and deal with uncertainty in mathematics

7. Be able to interpret and calculate financial information including interest and loans.

8. Understand and interpret statistical results found in the media and society.

MATH 1111L — Support for College Algebra
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Hours Credit: 1 hour
Co-requisite: MATH 1111
COURSE INSTRUCTOR
Instructor:
Office:
Email:
Phone:
OFFICE HOURS

REQUIRED COURSE MATERIALS
TEXT AND OTHER REQUIRED COURSE MATERIALS.

TEXT: College Algebra and Trigonometry, Abramson, Openstax. Student can download for free
at https://openstax.org/details/books/algebra-and-trigonometry. Students should go to
“‘Download a PDF” and download the High-Resolution version. This is the same text you will
need for MATH 1111.

Description: This Support course is intended to provide corequisite support for students
requiring assistance in mathematics while they are enrolled in MATH 1111 — College Algebra.
Topics will parallel topics being studied in MATH 1111 as well as the essential quantitative
skills needed to be successful in MATH 1111. Taken with MATH 1111, this course provides an
in-depth study of the properties of algebraic, exponential, and logarithmic functions as needed
for calculus. Emphasis is on using algebraic and graphical techniques for solving problems
involving linear, quadratic, piece-wise defined, rational, polynomial, exponential, and
logarithmic functions.

Learning Outcomes
Students should be able to demonstrate:

1. Express relationships using the concept of a function and use verbal, numerical,
graphical, and symbolic means to analyze a function.

2. Model situations from a variety of settings by using polynomial, exponential, and
logarithmic functions.

3. Manipulate mathematical information, concepts, and thoughts in verbal, numeric,
graphical, and symbolic form while solving a variety of problems which involve
polynomial, exponential or logarithmic functions.

4. Apply a variety of problem-solving strategies, including verbal, algebraic, numerical, and
graphical techniques, to solve multiple-step problems involving polynomial, exponential,
logarithmic equations and inequalities and systems of linear equations.

5. Shift among the verbal, numeric, graphical, and symbolic modes in order to analyze
functions.

6. Use appropriate technology in the evaluation, analysis, and synthesis of information in
problem-solving situations.


https://openstax.org/details/books/algebra-and-trigonometry
https://openstax.org/details/books/algebra-and-trigonometry
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Appendix 2 - Assessment instruments
Sample Questions from exams on the following four pages:
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Sample Final Exam Questions from MATH 1001

SLO1: Students demonstrate a strong foundation in college-level mathematical concepts and principles.

Find the standard deviation for the group of data items (to the nearest hundredth).
13) 9,9,:9,12,15, 15,15

Identify a pattern in the list of numbers. Then use this pattern to find the next number.
1)1,18,1,27,1,86,1,

Write the contrapositive of the statement.
8) If the magazine article is accurate, then stock prices are holding steady.

Solve the problem.
10) In how many distinct ways can the letters in PHILOSOPHY be arranged?

SLO2: Students demonstrate the ability to apply symbolic representations to model and solve real-world
problems.

Find the probability.
9) A 6-sided die is rolled. What is the probability of rolling a 3 or a 6?

Use the 2016 FICA tax rates in the table below to solve the problem. Round your answer to the nearest dollar.

TABLE 8.2 2016 FICA Tax Rates

Matching Rates Paid by
Employee’s Rates the Employer Self-Employed Rates
® 7.65% on first $118,500 ® 7.65% on first $118,500 * 15.3% on first $118,500
of income paid in wages of net profits
* 145% of income in * 145% of wages paid in ® 2.9% of net profits in
excess of $118,500 excess of $118,500 excess of $118,500
12) If you are not self-employed and earn $156,500, what are your FICA taxes? 12)

Use sets to solve the problem.

3) Results of a survey of fifty students indicate that 30 like red jelly beans, 29 like green jelly beans,
and 17 like both red and green jelly beans. How many of the students surveyed like red or green
jelly beans?

A) 25 B) 13 C) 17 D) 42
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Sample Final Exam Questions from MATH 1111

SLO1: Students demonstrate a strong foundation in college-level mathematical concepts and principles.

Simplify the exponential expression.
-6x13y13
1) 6x 7y
2x7ys
A) -3x5y6 B) -3x5y? C) -3xby" D) xby5

Solve the quadratic equation by the method of your choice.
7) 2% =5x+7

oot opy o

Use the given conditions to write an equation for the line in slope-intercept form.
14) Slope= -2, passing through (-4, 5)
A)y-5=x+4 B)y-5=-2x+4 C)y=-2x+3 D) y=-2x-3

Use the vertex and intercepts to sketch the graph of the quadratic function,
25) £(x) = X2 + Bx+ 7

Y

SLO2: Students demonstrate the ability to apply symbolic representations to model and solve real-world
problems.
Solve the problem.
12) A car rental agency charges $200 per week plus $0.20 per mile to rent a car. How many miles
can you travel in one week for $340?
A) 675 mi B) 1700 mi C) 268 mi D) 700 mi

Solve.
38) The function A =Age"0-0099" models the amount in pounds of a particular radioactive material

stored in a concrete vault, where x is the number of years since the material was put into the
vault. If 800 pounds of the material are placed in the vault, how much time will need to pass for
only 221 pounds to remain?

- -A) 260 years ------ B) 130 years -+ C) 140 years - -D) 135 years -

Solve the problem.
40) A chemist needs 90 milliliters of a 32% solution but has only 7% and 52% solutions available.

How many milliliters of each should be mixed to obtain the desired solution?
A) 50 ml of 7%; 40 ml of 52% B) 45 ml of 7%; 50 ml of 52%
C) 40 ml of 7%; 50 ml of 52% D) 45 ml of 7%; 45 ml of 52%
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Sample Final Exam Questions from MATH 1113

SLO1: Students demonstrate a strong foundation in college-level mathematical concepts and principles.

Determine the phase shift of the function. Write a polar equation that represents the given graph.

1
19) y=-2 cos|5x + = 29)

Find the exact value of the expression.

2
ZI)ms'I —\;/_—

Convert the polar eq to a rectang q

28)r=-6 cos 0

SLO2: Students demonstrate the ability to apply symbolic representations to model and solve real-world
problems.

7). A fireworks mortar is launched straight upward from a pool deck platform 4 m off the ground at an initial velocity of 61
m/sec. The height of the mortar can be modeled by A(r) = 4972 + 617 + 4, where A(r) is the height in meters and 7 is the
time in seconds after launch. What is the maximum height? Round to the nearest meter.

11) Find the accumulated value of an investment of $900 at 14% compounded quarterly for 2 years.
A) $1185.13 B) $1169.64 C) $1152.00 D) $964.10

2()). A building 260 feet tall casts a 70 foot long shadow. If a person looks down from the top of the building (B), what is the
measure of the angle 0 between the end of the shadow to the top of the building (to the nearest degree)? (Assume the
person's eyes are level with the top of the building.)
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Sample Final Exam Questions from MATH 1634
SLO1: Students demonstrate a strong foundation in college-level mathematical concepts and principles.

Problem 1. (20 pts)
a) Evaluate the following limit

+1

Problem 2. (20 pts)
a) The graphs of f and g are given below

Problem 6. (20 pts)
., : T Let -

f(z) =z’ — 6z + 3.
a) Find the intervals on which f is increasing or decreasing.

Use the graphs to evaluate the following limits
.
5g(x)

1(2)

lim
]

lim [5/(x) + 3g(x))
Problem 5. (20 pts)
a) Find dy/dx by implicit differentiation

eV +ay—y =0.

Problem 7. (20 pts)
a) Find the absolute maximum and minimum values of the function f on the given interval

f(z) = z* —4z% + 2, [-1,2].

SLO2: Students demonstrate the ability to apply symbolic representations to model and solve real-world
problems.

9. A car and a motorcycle start at the same point. At 3:00 PM the motorcycle starts driving north at 3
km per minute. At 3:02 PM, the car starts driving west at 2 km per minute. How fast is the distance
between the car and motorcycle changing at 3:07 PM? Give your answer to three decimal places.

12. A gardener wants to make a rectangular enclosure using the side of his shed as one side and 120 m of
fencing for the other three sides. Give the dimensions of the enclosure which maximizes the area. To
receive credit you must use calculus to find your answers. (8 pts)
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MATH 1001 and MATH 1111 Data from Spring 2017, Fall 2017 and Spring 2018

MATH 1001 - Spring 2017, Fall 2017, and Spring 2018

Grade on Final Spring 2017 Fall 2017 Spring 2018
90-100 45.2% 10.2% 18.2%
80-89 29.5% 11.9% 15.2%
70-79 7.6% 30.5% 6.1%

60-69 1.6% 23.7% 9.1%

0-59 16.1% 23.7% 51.5%

MATH 1111 - Spring 2017, Fall 2017, and Spring 2018

Grade on Final Spring 2017 Fall 2017 Spring 2018
90-100 5.8% 9.5% 14.3%
80-89 10.1% 22.8% 30.0%
70-79 13.0% 33.1% 17.1%
60-69 26.1% 23.6% 17.1%

0-59 44.9% 11.0% 21.4%
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Semester
Fall
Fall
Fall
Fall
Fall
Fall
Fall
Fall
Fall
Fall
Fall
Fall
Fall
Fall
Fall
Fall
Fall
Fall
Fall
Fall
Fall
Fall
Fall
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Fall
Fall
Fall
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o 00
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2018
2018
2018
2018
2018
2018
2018
2018
2018
2018
2018
2018
2018
2018
2018
2018
2018
2018
2018
2018
2018
2018
2018
2018

Course Number
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1111
1111
1111
1111
1111
1111
1111
1111
1111
1111
1111
1111
1111
1111
1111
1111
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1111
1111
1111
1111
1111
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Appendix 5 - Evidence of aggregated data
MATH 1111 - Spring 2017, Fall 2017, and Spring 2018:

MATH 1111

50.0%
45.0%
40.0%
35.0%
30.0%
25.0%

20.0%
15.0%
10.0%
Sl B
0.0%

90-100 80-89 70-79 60-69 0-59

m MATH 1111 Spring 2017 m MATH 1111 Fall 2017 ® MATH 1111 Spring 2018
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General Education Core Area Assessment Reporting Template
Core Area B
University of West Georgia

Academic Year(s) of Assessment: AY2015 - AY2018
Submission Date: May 1, 2019 (rev. 6/5/19)

Core Area: B

Submitted by Melanie Conrad and IEA

Instructions: Fill in the sections below for each general education outcome on which you
are reporting assessment efforts.

1. Student Learning Outcomes:

The following specific Student Learning Outcomes are used to assess student growth in the
achievement of the General Education program goals in the Core Area listed above:

Students will demonstrate the ability to:
1. Adapt written and oral communication to specific rhetorical purposes and audiences.
2. ldentify, evaluate, and use information, language, or technology appropriate to a specific
purpose.

2. Describe any changes to your assessment process made during this assessment
period. If there were no changes, say “no changes were made.”

No changes were made.

3. Describe any curricular changes implemented during the previous assessment period
(include relevant evidence of improvement(s) made such as revised syllabus, rubric, etc.
and/or additional or revised activities, etc. in Appendix):

In Spanish courses, more assignments based on cultural analysis were incorporated into SPAN
1001 and 1002, and systematic study of literary excerpts and art from various Spanish-speaking
cultures were introduced into the course. Since artistic and literary content was already rich in
SPAN 2001 and SPAN 2002, Faculty focused on the elementary sequence during the period
under review.

In FREN 1001 & 1002, more attention was focused on poetry in response to students’ difficulty
reading literary texts, and additional time was devoted to in-class homework activities to help
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develop students’ awareness of literary forms and techniques. In FREN 2002, the course
switched from using a textbook, to instructor compiled content, which brought down costs and
allowed instructors to select material more in line with student proficiency at that course level.
No major curricular changes were reported for FREN 2001. An example of FREN 1002
curricular changes is included in Appendix 1.

4. Description of Assessment Instruments and Procedures:

Provide a summary that addresses the following questions: 1) What courses were used to
collect data? 2) If units used different approaches, please describe in as much detail as
possible. 3) What assessment measures were used in the courses? 4) What was the process
for assessing student learning in the courses? 5) What is the expected criteria for success or
performance target for successfully meeting the SLO? (include examples of rubrics or
assessment instruments in Appendix).

For SLO B1:
e FREN 1002 - Elementary French I
e GRMN 1001 - Elementary German |
e SPAN 1001 - Elementary Spanish |
e SPAN 1002 - Elementary Spanish Il

For SLO B2:
e GRMN 1001 - Elementary German |
e SPAN 1001 - Elementary Spanish |
e SPAN 1002 - Elementary Spanish Il

FREN, GRMN, & SPAN Measure/Method:

Course assignments were scored against a 3-point scale (Exceeding Expectations/Meeting
Expectations/Failing to Meet Expectations). In 2017, Faculty from the GRMN courses used a 4-
point scale (Exceeding Expectations/Meeting Expectations/Approaching Expectations/Failing to
Meet Expectations). Assignments were picked and scored by the Faculty member.

FREN - 3 Point Scale:
Exceeding Expectations
Meeting Expectations
Failing to Meet Expectations

SPAN - 3 Point Scale:
Exceeding Expectations
Meeting Expectations
Failing to Meet Expectations

GRMN - 4 Point Scale (as of 2017):
Exceeding Expectations
Meeting Expectations
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*Approaching Expectations (*Added in 2017 - See Appendix 2)
Failing to Meet Expectations

Success Criteria:
For the Assessment Data and Results as well as the Evidence of Aggregated Data
Appendices, the following Success Criteria was used:

e 75% of students will Meet or Exceed Expectations

Additional examples of Assessment Instruments are in Appendices 3 and 4.

5. Report of Assessment Data and Results:

Provide a summary of assessment results.

from the GRMN
courses used a 4-
point scale
(Exceeding
Expectations/Mee
ting
Expectations/App
roaching
Expectations/Faili
ng to Meet
Expectations).
Assignments
were picked and
scored by the
Faculty member.

311 (86.29%)

173 (80.46%)

Core Area B Measure/ Success
SLO 1 Method Criterion 2015 2016 2017
Students will SPAN/FREN/GR [75% of SPAN/FREN/GR |SPAN/FREN/GR |SPAN/FREN
demonstrate the |MN students MN MN Sample Size: 187
ability to adapt  |Course meet or Sample Size: 360 [Sample Size: 215 |Exceeding
written and oral [assignments exceed Exceeding Exceeding Expectations: 40
communication |were scored expectations |Expectations: 109 [Expectations: 68 |(21.39%)
to specific against a 3-point (30.36%) (31.63%) Meeting
rhetorical scale (Exceeding Meeting Meeting Expectations: 130
purposes and Expectations/Mee Expectations: 201 | Expectations: 105 [(69.52%)
audiences. ting (55.93%) (48.84%) Failing to Meet
Expectations/Faili Failing to Meet Failing to Meet Expectations: 16
ng to Meet Expectations: 49 |Expectations: 32 |((8.56%)
Expectations). In (13.65%) (14.88%) Meet/Exceeded:
2017, Faculty Meet/Exceeded: [Meet/Exceeded: [170 (90.91%)

GRMN

Sample Size: 15
Exceeding
Expectations: 0
(0.00%)

Meeting
Expectations: 14
(93.3%)
Approaching
Expectations: 0
(0.00%)

Failing to Meet
Expectations: 1
(6.67%)
Meet/Exceeded:
14 (93.33%)
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Core Area B Measure/ Success
SLO 2 Method Criterion 2015 2016 2017
Students will SPAN/FREN/GR [75% of SPAN/FREN/GR |SPAN/FREN/GR |SPAN/FREN
demonstrate the |MN students MN MN Sample Size: 187
ability to identify, [Course meet or Sample Size: 241 [Sample Size: 215 |Exceeding
evaluate, and assignments exceed Exceeding Exceeding Expectations: 49
use information, |were scored expectations |Expectations: 66 |Expectations: 71 |[(26.20%)
language, or against a 3-point (27.26%) (33.02%) Meeting
technology scale (Exceeding Meeting Meeting Expectations: 119
appropriate to a |Expectations/Mee Expectations: 136 |Expectations: 112 |(63.64%)
specific purpose. [ting (56.46%) (52.09%) Failing to Meet
Expectations/Faili Failing to Meet Failing to Meet Expectations: 20
ng to Meet Expectations: 39 |Expectations: 32 |(10.70%)
Expectations). In (16.11%) (14.88%) Meet/Exceeded:
2017, Faculty Meet/Exceeded: [Meet/Exceeded: [168 (89.84%)
from the GRMN 202 (83.72%) 183 (85.12%)
courses used a 4- GRMN
point scale Sample Size: 15
(Exceeding Exceeding
Expectations/Mee Expectations: 0
ting (0.00%)
Expectations/App Meeting
roaching Expectations: 14
Expectations/Faili (93.3%)
ng to Meet Approaching
Expectations). Expectations: 0
Assignments (0.00%)
were picked and Failing to Meet
scored by the Expectations: 1
Faculty member. (6.67%)
Meet/Exceeded:
14 (93.33%)

Additional aggregated data is available in Appendices 5 and 6.

Computer Science:

While assessment data from CS 1000 - Practical Computers and CS 1020 - Computers and
Society have also been systematically collected over the years, final course grades were used,
thus making the results invalid as an accurate measure for either of the two general education
student learning outcomes for Core Area B.

6. Analysis and Interpretation/Reflection on Results or Trends:

Provide an analysis of assessment results included in this report by discussing strengths and/or
weaknesses in students’ performance/learning. Were there any major gaps in the data/results?
(include examples of aggregated data in Appendix).

For Core Area B SLO 1 (B-1A), it appears students are successfully meeting and/or exceeding
the expectations set by the Foreign Languages departments over the three-year period of
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available data. There was an overall slight increase in the number of students who Met or
Exceeded Expectations from 2015 (86.3%) to 2017 (90.9% - FREN/SPAN and 93.3% - GRMN)
with a slight decrease in 2016 (80.5%). While 2017 had the greatest percentages of
Meet/Exceed Expectations, it also had the largest drop in the number of students who
Exceeded Expectations (31.6% in 2016 to only 21.4% in 2017 for FREN/SPAN and from 31.6%
in 2016 to 0.0% in 2017 for GRMN). However, the 2017 0.0% Exceeding Expectations for
GRMN may be due, in part, to the change from a 3-point scale to that of a 4 point scale by the
Department during that same year. It is also important to note that the number of students
Failing to Meet Expectations decreased from 13.7% in 2015 to 8.6% (FREN/SPAN) and 6.7%
(GRMN) in 2017. See Appendix 7 - SLO 1 Foreign Languages (2015-2017)

For Core Area B SLO 2 (B-1B), it also appears students are successfully meeting and/or
exceeding the expectations set by the Foreign Languages departments over the three-year
period of available data. There was a steady increase in the number of students who Met and/or
Exceeded Expectations across all three foreign languages with percentages increasing from
83.7% in 2015 to 85.1% in 2016 and then to 89.8% (FREN/SPAN) and 93.3% (GRMN) in 2017.
While the number of students who Exceeded Expectations remained relatively constant for
FREN/SPAN from 2015 to 2017, GRMN saw a dramatic drop from 33.0% in 2016 to 0.0% in
2017. Again, the 2017 0.0% Exceeding Expectations for GRMN is likely due, in part, to the
change from a 3-point scale to that of a 4 point scale by the Department during that same year.
In addition, there was a downward trend in the number of students Failing to Meet Expectations
from 16.1% in 2015 to 14.9% in 2016, and finally 10.7% in 2017 for FREN/SPAN. However, the
largest decreased for either SLOs (B-1A and B-1B) occurred for GRMN with 16.1% in 2015,
14.9% in 2016, and only 6.7% in 2017. See Appendix 8 - SLO 2 Foreign Languages (2015-
2017)

Finally, due to a lack of adequate information, it is difficult to identify specific strengths and/or
weaknesses or to analyze and interpret the data any further. This is particularly true for the
2017 GRMN data given the change in rubric scaling and small sample size (N=15).

7. Prior Improvement Plans Implemented:

Provide a summary of how the results were used for improvement. (include evidence of
improvement(s) implemented in Appendix).

It is unclear if results were used for improvement.

8. Recommendations for Improvement of Assessment Process and/or Student Learning:

Provide a summary for improving the assessment process, curriculum, student learning, etc. for
implementation of the revised process during the next assessment cycle (beginning Fall
Semester 2019).
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Each course that counts as a Core Area B credit should develop two measurable student
learning outcomes and determine/choose an assignment that will function as the measure of
these SLO’s.
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Appendix 1 - Evidence of curricular changes
FREN 1002 Example: A French-language poem studied in class. The questions are
adapted from the ones already present in the textbook.

« Je suis cadien » (extrait)

par Jean Arceneaux

| will not speak French on the school grounds.
1 will not speak French on the school grounds.
1 will not speak French...
I will not speak French...

S I will not speak French...
Hé! lis sont pas bétes, ces salauds*. bastards
Aprés mille fois, ¢ca commence a pénétrer
Dans n'importe quel esprit*. mind
Ca fait mal; ¢a fait honte*. Shame
10 Et on ne speak pas French on the school grounds

Et ni anywhere else non plus.
Jamais avec des étrangers.

On sait jamais qui a l'autorité

De faire écrire ces sacrées* lignes damned
15 A n'importe quel age.
Surtout pas avec les enfants.
Faut jamais que eux, ils passent leur temps de recess
A écrire ces sacrées lignes.

| will not speak French on the school grounds.
20 I will not speak French on the school grounds.

Faut pas qu'ils aient besoin d'écrire ¢a
Parce qu'il faut pas qu'ils parlent francais du tout.

Ga laisse voir* qu'on est rien que des Cadiens®. That shows; just Cadian
Don't mind us, we're just poor coonasses’,
25 Basse classe, faut cacher ¢a*. gotta hide it
Faut dépasser* ¢a. get past
Faut parler en anglais

Comme de bons Américains.
Why not just go ahead and learn English.
30 Don't fight it, it's much easier anyway.
No bilingual bills, no bilingual publicity.
No danger of internal frontiers.
Enseignez I'anglais aux enfants.
Rendez-les tout le long®, Take them all the way
35 Tout le long jusqu'aux discos,
Jusqu‘au Million Dollar Man.

! C’est un terme raciste utilisé par certains Anglophones pour désigner les Cadiens en Loussiane.



University of West Georgia General Education Assessment 59

On a pas réellement besoin de parler francais quand méme*.
C'est les Etats-Unis ici,
Land of the Free.
40 On restera toujours rien que des poor coonasses.

| will not speak French on the school grounds.
| will not speak French on the school grounds.

Coonass, non, non, ¢a géne pas*. That doesn’t bother us
C'est juste un petit nom.
45 Ca veut rien dire.
C'est pour s'amuser, ¢a géne pas.
On aime ca, c'est cute.

Ca nous fait pas fachés*. mad
Ca nous fait rire*, laugh
50 Mais quand on doit rire, c'est en quelle langue qu'on rit?
Et pour pleurer*, c'est en quelle langue qu'on pleure?  ¢ry
Et pour crier*? to cry out, to yell
Et chanter?
Et aimer?
Et vivre?

« Je suis cadien », Jean Arceneaux (1998)
Premiére lecture
1. Pourquoi est-ce que le poete répéte la premiere phrase plusieurs fois ? A quelle punition

pendant « leur temps de recess » fait-il référence ?

2. Dans les vers 21-40, on explique pourquoi il faut que les Cadiens parlent anglais.
Résumez (summarize) les deux arguments SANS COPIER le texte.

a.
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3. Dans les vers 21-40, le poéte met en scene (stages) un monologue d’un Cadien. Citez
des mots ou des vers du texte pour décrire I'attitude de ce Cadien a I'égard de (with regard to)
sa propre identité culturelle. Se sent-il fier ? supérieur ? inférieur ? IL FAUT expliquer vos
citations et justifier votre point de vue.

4, Au vers 49 le poéte écrit « ¢ca nous fait rire ». A quoi est-ce que « ¢a » se réfeére ? Est-ce
qu'il trouve « ¢a » vraiment amusant ? Expliquez votre réponse en faisant une référence précise
au texte.

5. Le premiers vers du poéme se contraste radicalement avec le titre, en particulier dans
'usage du francgais et de I'anglais, et ce mélange (mixture) de langues continue dans le reste du
texte. Référez-vous aux themes du poéme et au contexte historico-culturel pour expliquer
l'importance de ce mélange.

6. A votre avis, est-ce que l'auteur est d’accord avec 'idée que la préservation du francais
n’est pas importante ? Expliquez votre réponse en faisant des références précises au poéme. Si
Vous citez un vers ou des vers, IL FAUT le/les expliquer.
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Appendix 2 - Assessment instruments
GRMN 1001 Rubric - Spring 2017

Rubric for Core Area B-1 Assessment, University of West Georgia
Learning Outcome 1: Demonstrate the ability to identify, evaluate, and use information,

language, or technology appropriate to a specific purpose.

Score 4=Exemplary 3= Proficient 2=Developing 1= completely
(Exceeds (Meets Expectations) | (is approaching inadequate (does
Expectations) expectations) not meet

expectations)

Grade level | A B/C D F
(100-90) (89-70) (69-60) (59-below)
Criteria Criteria Criteria Criteria
4 3 2 1

Identify Topic is appropriate | Topic is appropriate to | Topic is not Topic is not

Topic to the level and holds | the level but does not | appropriate to level | appropriate to
the interest of other | really hold the interest | but some positive | level and does not
students. of other students. things emerge. hold the interest

of other students.

Arrange There is consistent There is some logical | There is some Lacks a cohesive

Information | logical progression progression and logical progression | structure and
and connections are | connections are but connections are | clarity.
clear. generally clear. not always clear.




Rubric for Core Area B-1 Assessment, University of West Georgia

Learning Outcome 2: Prepare and deliver an effective oral presentation on an appropriate and

meaningful topic.
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impact
comprehension for
native speakers and
others at the same
level.

understandable to
native speakers and
other students at the
same level.

difficult to follow
for both native
speakers and
students at the same
level.

Score 4=Exemplary 3= Proficient 2=Developing 1= completely
(Exceeds (Meets Expectations) | (is approaching inadequate (does
Expectations) expectations) not meet

expectations)

Grade level | A B/C D F
(100-90) (89-70) (69-60) (59-below)
Criteria Criteria Criteria Criteria
4 3 2 1

Delivery Clear, concise, Minor stumbles that Lots of stumbles Difficult to
confident delivery. | impact clarity but not | that significantly understand and

significantly. impact clarity but follow.
still allow for some
communication.
Language Generally correct. | Some errors but Generally Predominantly
Usage No errors that generally ungrammatical and | garbled.
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Appendix 3 - Assessment instruments
SPAN 1001 Assessment - Fall 2016 Example

SPAN 1001

¢Qué?

¢Quién?

¢Cuando?

¢Como?

Otoiio de 2016
Entrevista Oral
oral interview/conversation

you will work in pairs; in case there are problems choosing teams, I
reserve the right to assign groups

November 9-16: form pairs in class and schedule conversation
November 29-December 2: conversations

These conversations will NOT take place in front of the whole class. You

and your partner will have a conversation in my office. We will NOT have

a class meeting on Wednesday, November 30, since the normal class time

will be reserved for some of the conversations. Since it is impossible to fit all the
conversations in a 50-minute period, some groups will have to present during
times other than the usual class period. We will schedule the conversations
between November 9 and November 16.

Each pair will have a 5-7 minute conversation about 1 of 3 images provided
by me. The two partners should take turns asking questions and offering
responses in order to describe the images as fully as possible. Most
importantly, the partners should relate the images to their own lives. For
instance, if I provide an image with people doing different activities in a park, the
students should ask each other whether or not they like to do those things, and
why. Note that the partners may need to think of information outside of what is
shown in the image in order to reach the time requirement.

The groups should arrive at my office 5 minutes prior to their time slot. If one
person does not show up, the other person will have to complete the conversation
with me. If the two partners are late or do not show up, they will not be able to
make up the assignment except at my discretion and under extreme and
unusual circumstances.

Upon arriving at my office, the partners will randomly select one of the three
images. They will have 3 minutes to prepare and take notes on blank scrap
paper. No other notes will be permitted during the conversation. They will then

talk for 5-7 minutes. If the partners run out of things to say, I will ask questions

until we reach the time limit. I will provide feedback immediately following.
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The images will require that you use some of the following vocabulary and
grammar points. I encourage you to use as much other language that we have
learned as possible.

--ser and estar

--verbs like gustar
--stem-changing verbs
--adverbs
--emotions/conditions
--the family
--professions and careers
--technology

Each student will receive an individual grade for the conversation. Grades
will be based on:

--You use a wide variety of vocabulary that we have studied in class, as
required by the image.

--You use a wide variety of grammatical structures we have learned, as
required by the image.

--Your language is comprehensible to your partner and to me.

--You pronounce clearly and with a reasonable degree of precision.

--You are able to speak without long pauses, neither too quickly nor too
slowly.

--You are able to improvise as necessary to sustain the conversation with
your partner and with me.

--There is evidence that you and your partner have looked at the images
prior to the presentation and that you have practiced informal
conversations without memorizing lines.

--You and your partner ask questions and provide responses to provide
a full description of the image. You invent additional information
about the characters as necessary.

--You and your partner connect the image to your own habits, opinions,
and experiences.

--The conversation lasts between 5 and 7 minutes—NO shorter. You are
able to engage me in conversation if I need to intervene in order to reach
the time limit.

--You collaborated well with your partner and spoke roughly the same
amount during the conversation.

--You did not use English during the conversation.

Below are the 3 images:

1. Actividades en el parque
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2. iRamona esta ocupada!

WS, cUna fiesta? ¢AQUI?
13 ii¢En cinco minutos?!!
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Appendix 4 - Assessment instruments
SPAN 1002 Dialogue Rubric - Fall 2016 Example

Unacceptable

Student spoke only in
English.
0

Student spoke only in
English.
o

¥ Student spoke only in

English.

Student spoke only in
English.
1]

SPANISH TASK CONTENT LANGUAGE USE DELIVERY CONTRIBUTION
COMPLETION The communication of Grammar and Pronunciation, fluidity, TO PAIR
DIALOGUE | COMPLETION o L . netation, | TO PAIR
Response to meamng vocabulary intelligibility Worked in collaboration
RUBRIC assignment instructions with partner
Use NO English /25 /25 /25
/15 /10
¥ Dialogue is 5-7 minutes | ¥  The student provided a ¥ The student v E=zcellent ¥ Qutstanding contribution
without long pauses. complete description of demonstrates a strong proaunciation. to the pair.
¥ Student and partner the image. command of a wide v Excellent fluidity. ¥ Positive attitude.
speak roughly the same | ¥  The student invented range of vocabulary ¥" The student makes ¥ Collaborates very well
amount or, if necessary, information abeut the and grammar from the outstanding use of with partner
Excellent student speaks more pictured characters so course. intonation, facial
than partner to keep as to keep talking. expressions, and/or 10
things going. ¥ The student often gestures to
connected the image to 25-24-23 communicate meaning.
15 -14 his/her experiences.
25-24-23
25-24-23
¥ Dialogue is 5-7 minutes | ¥  The student provided a ¥ The student v Good pronunciation. ¥ Good contribution to the
with shert pauses. mostly complete demonstrates a strong v Good fluidity. pair.
¥ Student and partner description of the image command of some ¥ The student makes ¥ Generally positive
speak roughly the same | ¥ S/he invented some vocabulary and good use intonation, attitude
amount or, if necessary, information abeut the grammar from the facial expressions, ¥ Collaborates well with
Goo d student speaks more characters. course or some and [or gestures to partner.
than partner to keep ¥ S/he sometimes command of a wide communicate meaning.
things going. connected the image to range of language 22 -21-20 9.8
his/her experiences. 22 -21 -20
13-12 -11 22 -21 -20
¥ The student provided a ¥ The student ¥ Pronunciation ¥ Some contribution to the
¥ Dialogue is 5-7 minutes partial descniption of the demonstrates some comprehensible to pair.
with long pauses or is imay command of some sympathetic listener. ¥ Neutral attitude.
less than 5 minutes. ¥ S/he invented little vocabulary and v Some fluidity, with ¥ Collaborates with
Acceptable ¥ Btudent speaks roughly information about the grammar from the pauses partner.
the same amount or just characters. course. v Some use of
less than colleague ¥ 8/he rarely connected intonation, etc. to T-6
the image to his/her 19-18-17 - 16 communicate meaning.
10-9-8-7 experiences 19-18-17- 16
19-18 - 17- 16
¥ The student barely ¥ The student v Difficult to understand | v Little contribution to the
¥ Dialogue is 5-7 minutes addressed the image. demonstrates little even to a sympathetic pair.
long with little speech or | ¥ S/he invented lLttle to command over a listener. ¥ Negative attitude.
POO r 15 less than 5 minutes no relevant information narrow range of v Long pauses or far too ¥ Has conflicts with partner
¥ Student speaks on the characters vocabulary and rushed and/or expects him/her
noticeably less than ¥ 5/he made minimal grammar from the v Makes little to no use to complete the work
partner. connections to his/her course. of intonation, etc. to
experiences. 15-14-13-12 -11 communicate meaning. 5-4-3
6-5-4-3 15-14-13-12 -11
15-14-13 -12 -11
¥ Student was absent for ¥ Student was absent for ¥ Student was absent for | v Student was absent for | ¥  Student was absent for
the dialogue the dialogue. the dialogue. the dialogue. dialogue.
¥ Student did not speak. ¥ Student did not speak. ¥ Student did not speak. v Student did not speak. | ¥ Student did not
v s v

find fwork with a partner.

0
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Nombre y apellido:

Duracién de la entrevista:

Apuntes del profesor/de la profesora:

Contenido/Ideas Gramatica/Vocabulario Pronunciacién

For SACS:

Outcome 1 (assess using Language Use and Delivery categories above|

3= 45-50/50 2=35-44/50 1=0-34/50

Outcome 2 (assess using Task Completion, Content, and Contribution to Pair categories above)

3=45-50/50 2=35-44/50 1=0-34/50
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Appendix 5 - Evidence of aggregated data
FREN 1102 - Spring 2015 Example

Core Assessment Template (B-1) — Direct Measure
AY Year: 2014-2015
Language: French

Outcome 2: Prepare and deliver an effective oral presentation on an appropriate and meaningful
topic.

Course: 1002

Goal for 2014-2015:

Description of Assessment Instrument (upload actual instrument to Y-drive): 4 topics
students prepared in advance with a partner that addressed the formal grammatical elements as
well as cultural subjects presented in class. Students choose at random a topic and through role
playing with their partner, presented their material within a 5 minute timeframe.

Rubric used to measure outcome on assessment instrument:

Data:
Course (e.g., | sample size % | 9% meeting % failing to
MWF: block exceeding | expectations meet
etc.) expectations expectations
Course 1 MWF 65 23.1% 69.2% 7.6
Course 2 MTWR block 22 23% 59% 18%
Course 3

Analysis: The data indicate that students are equipped to prepare and deliver an effective oral
presentation on a given topic.

Improvement Plan: Please see the improvement plan for Core area C-2
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Goal for 2015-2016: To maintain 75% of students meeting or exceeding expectations for Core
area B-1

Appendix 6 - Evidence of aggregated data
Core Area B Foreigh Languages (2015-2017)

2015 Compiled Data

Foreign Languages Core Area B

OUTCOME:

B-1A Students will demonstrate the ability to adapt written and oral communication to specific
rhetorical purposes and audiences.

Total Meeting or Exceeding Expectations % Meeting or Exceeding Expectations
311 86.29%
Language/ | Sample % # % Meeting | # Meeting % Failing # Failing
Course Size Exceeding | Exceeding | Expectatio | Expectatio | to Meet to Meet
Expectatio | Expectatio | ns ns Expectatio | Expectatio
ns ns ns ns
Course 1 FREN-A 65 23.1% 15 69.2% 45 7.69% 5
Course 2 FREN-B 49 27.0% 13 57.0% 28 16.00% 8
Course 3 GRMN 9 22.0% 2 78.0% 7 0.00% 0
1002-A
Course 4 GRMN 18 50.0% 9 50.0% 9 0.00% 0
1002-B
Course 5 GRMN 23 39.0% 9 43.0% 10 17.00% 4
1002-C
Course 6 GRMN 20 40.0% 8 55.0% 11 5.00% 1
1002-D
Course 7 SPAN 1001 | 91 40.6% 37 40.6% 37 18.60% 17
Course 8 SPAN 1002 | 85 19.0% 16 64.2% 55 17.00% 14
360 30.36% 109 55.93% 201 13.65% 49
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2015 Compiled Data

Foreign Languages Core Area B

OUTCOME:

B-1B Students will demonstrate the ability to adapt written and oral communication to specific
rhetorical purposes and audiences.

Total Meeting or Exceeding Expectations % Meeting or Exceeding Expectations
202 83.72%
Language/ | Sample % # % Meeting | # Meeting % Failing # Failing
Course Size Exceeding | Exceeding | Expectatio | Expectatio | to Meet to Meet
Expectatio | Expectatio | ns ns Expectatio | Expectatio
ns ns ns ns
Course 1 GRMN 9 22.0% 2 78.0% 7 0.00% 0
1002-A
Course 2 GRMN 18 33.0% 6 61.0% 11 5.00% 1
1002-B
Course 3 GRMN 23 17.0% 4 83.0% 19 0.00% 0
1002-C
Course 4 GRMN 18 22.0% 4 78.0% 14 0.00% 0
1002-D
Course 5 SPAN 1001 | 91 36.2% 33 39.5% 36 24.10% 22
Course 6 SPAN 1002 | 82 20.7% 17 59.8% 49 19.50% 16
241 27.26% 66 56.46% 136 16.11% 39
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2016 Compiled Data

Foreign Languages Core Area B

OUTCOME:

B-1A Students will demonstrate the ability to adapt written and oral communication to specific
rhetorical purposes and audiences.

Total Meeting or Exceeding Expectations % Meeting or Exceeding Expectations
173 80.46%
Language/ | Sample % # % Meeting | # Meeting % Failing # Failing
Course Size Exceeding | Exceeding | Expectatio | Expectatio | to Meet to Meet
Expectatio | Expectatio | ns ns Expectatio | Expectatio
ns ns ns ns

Course 1 FREN 8 25.0% 2 37.5% 3 37.50% 3
2002-A

Course 2 GRMN 19 0.0% 0 79.0% 15 21.05% 4
1002-A

Course 3 GRMN 22 9.1% 2 82% 18 9.09% 2
1002-B

Course 4 GRMN 22 27.3% 6 63.63% 14 9.09% 2
1002-C

Course 5 GRMN 6 33.3% 2 66.7% 4 0.00% 0
1002-D

Course 6 GRMN 22 59.1% 13 40.9% 9 0.00% 0
1001-A

Course 7 SPAN 22 40.9% 9 27.3% 6 31.82% 7
1002-A

Course 8 SPAN 23 39.1% 9 34.8% 8 26.09% 6
1002-B

Course 9 SPAN 23 30.4% 7 56.5% 13 13.04% 3
1002-C

Course 10 | SPAN 25 36.0% 9 56.0% 14 8.00% 2
1001-A

Course 11 | SPAN 23 39.1% 9 4.3% 1 13.04% 3
1001-B

215 31.63% 68 48.84% 105 14.88% 32




University of West Georgia General Education Assessment 73

2016 Compiled Data

Foreign Languages Core Area B

OUTCOME:

B-1B Students will demonstrate the ability to identify, evaluate, and use information, language,
or technology appropriate to a specific purpose.

Total Meeting or Exceeding Expectations % Meeting or Exceeding Expectations
183 85.12%
Language/ | Sample % # % Meeting | # Meeting % Failing # Failing
Course Size Exceeding | Exceeding | Expectatio | Expectatio | to Meet to Meet
Expectatio | Expectatio | ns ns Expectatio | Expectatio
ns ns ns ns

Course 1 FREN 8 25.0% 2 37.5% 3 37.50% 3
2002-A

Course 2 GRMN 19 0.0% 0 79.0% 15 21.05% 4
1002-A

Course 3 GRMN 22 9.1% 2 82% 18 9.09% 2
1002-B

Course 4 GRMN 22 27.3% 6 63.63% 14 9.09% 2
1002-C

Course 5 GRMN 6 33.3% 2 66.7% 4 0.00% 0
1002-D

Course 6 GRMN 22 59.1% 13 40.9% 9 0.00% 0
1001-A

Course 7 SPAN 22 40.9% 9 27.3% 6 31.82% 7
1002-A

Course 8 SPAN 23 39.1% 9 34.8% 8 26.09% 6
1002-B

Course 9 SPAN 23 52.2% 12 39.1% 9 8.70% 2
1002-C

Course 10 | SPAN 25 20.0% 5 68.0% 17 12.00% 3
1001-A

Course 11 | SPAN 23 47.8% 11 39.1% 9 13.04% 3
1001-B

215 33.02% 71 52.09% 112 14.88% 32
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2017 Compiled Data

French and Spanish Core Area B

OUTCOME:

B-1A Students will demonstrate the ability to adapt written and oral communication to specific
rhetorical purposes and audiences.

Total Meeting or Exceeding Expectations % Meeting or Exceeding Expectations
170 90.91%
Language/ | Sample % # % Meeting | # Meeting % Failing # Failing
Course Size Exceeding | Exceeding | Expectatio | Expectatio | to Meet to Meet
Expectatio | Expectatio | ns ns Expectatio | Expectatio
ns ns ns ns

Course 1 FREN 22 40.9% 9 50.0% 11 9.09% 2
1002-A

Course 2 FREN 21 33.3% 7 42.9% 9 23.81% 5
1002-B

Course 3 SPAN 20 15.0% 3 70.0% 14 15.00% 3
1001-A

Course 4 SPAN 14 0.0% 0 92.9% 13 7.14% 1
1001-B

Course 5 SPAN 18 5.6% 1 88.9% 16 5.56% 1
1002-A

Course 6 SPAN 11 9.1% 1 81.8% 9 9.09% 1
1002-B

Course 7 SPAN 18 11.1% 2 88.9% 16 0.00% 0
1002-C

Course8 | SPAN 19 31.6% 6 52.6% 10 15.79% 3
1002-D

Course 9 SPAN 23 26.1% 6 69.6% 16 0.00% 0
1001-C

Course 10 | SPAN 21 23.8% 5 76.2% 16 0.00% 0
1001-D

187 21.39% 40 69.52% 130 8.56% 16




2017 Compiled Data
German Core Area B
OUTCOME:

B-1A Students will demonstrate the ability to adapt written and oral communication to specific
rhetorical purposes and audiences.
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Total Meeting or Exceeding Expectations

% Meeting or Exceeding Expectations

14 93.33%
German Courses with a 4 Point Rubric
Languag | Sample % # % # % # % Failing | # Failing
e/Course | Size Exceedin | Exceedin | Meeting Meeting Approac Approac to Meet to Meet
g g Expectati | Expectati | hing hing Expectati | Expectati
Expectati | Expectati | ons ons Expectati | Expectati | ons ons
ons ons ons ons
GRMN 15 0.00% 0 93.33% 14 0.00% 0 6.67% 1
1001-A
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2017 Compiled Data

French and Spanish Core Area B

OUTCOME:

B-1B Students will demonstrate the ability to identify, evaluate, and use information, language,
or technology appropriate to a specific purpose.

Total Meeting or Exceeding Expectations % Meeting or Exceeding Expectations
168 89.84%
Language/ | Sample % # % Meeting | # Meeting % Failing # Failing
Course Size Exceeding | Exceeding | Expectatio | Expectatio | to Meet to Meet
Expectatio | Expectatio | ns ns Expectatio | Expectatio
ns ns ns ns

Course 1 FREN 22 40.9% 9 50.0% 11 9.09% 2
1002-A

Course 2 FREN 21 33.3% 7 42.9% 9 23.81% 5
1002-B

Course 3 SPAN 20 15.0% 3 70.0% 14 15.00% 3
1001-A

Course 4 SPAN 14 0.0% 0 92.9% 13 7.14% 1
1001-B

Course 5 SPAN 18 27.8% 5 66.7% 12 16.67% 3
1002-A

Course 6 SPAN 11 9.1% 1 81.8% 9 9.09% 1
1002-B

Course 7 SPAN 18 50.0% 9 50.0% 9 0.00% 0
1002-C

Course8 | SPAN 19 42.1% 8 57.9% 11 0.00% 0
1002-D

Course 9 SPAN 23 8.7% 2 65.2% 15 21.74% 5
1001-C

Course 10 | SPAN 21 23.8% 5 76.2% 16 0.00% 0
1001-D

187 26.20% 49 63.64% 119 10.70% 20
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2017 Compiled Data

German Core Area B

OUTCOME:

B-1B Students will demonstrate the ability to identify, evaluate, and use information, language,
or technology appropriate to a specific purpose.

Total Meeting or Exceeding Expectations % Meeting or Exceeding Expectations
14 93.33%
German Courses with a 4 Point Rubric
Languag | Sample % # % # % # % Failing | # Failing
e/Course | Size Exceedin | Exceedin | Meeting Meeting Approac Approac to Meet to Meet
g g Expectati | Expectati | hing hing Expectati | Expectati
Expectati | Expectati | ons ons Expectati | Expectati | ons ons
ons ons ons ons
GRMN 15 0.00% 0 93.33% 14 0.00% 0 6.67% 1
1001-A
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Appendix 7 - Evidence of aggregated data
SLO 1 (B-1A) Foreign Languages 2015-2017

Core Area B
SLO 1 Foreign Languages

100.0%
93.3% 93.3%

90.0%

86.3%

80.5%

80.0%
70.0%
60.0%
50.0%
40.0%
30.0%

20.0%

90.9%
13.7% 49%

69.5%
55.9%
18.8%
30.4% 31:5%
21.4%
8.6%
6.7%

Meet/Exceed Expectations Exceeding Expectations Meeting Expectations Failing to Meet Expectations

10.0%

0.0%

m 2015 FREN, GRMN, & SPAN 2016 FREN, GRMN, & SPAN W 2017 FREN & SPAN 2017 GRMN
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Appendix 8 - Evidence of aggregated data
SLO 2 (B-1B) Foreign Languages 2015-2017

Core Area B
SLO 2 Foreign Languages
100.0%
93.3% 93.3%
80.8%
90.0%
83.7% 51%
80.0%
70.0%
63.6%
60.0% 56.5%
52.1%
50.0%
40.0%
33.0%
30.0% 27.3% 26.2%
20.0%
16.1% 14 g9
10.7%

10.0% 6.7%

0.0%

Meet/Exceed Expectations Exceeding Expectations Meeting Expectations Failing to Meet Expectations

2015 FREN, GRMN, & SPAN 12016 FREN, GRMN, & SPAN 2017 FREN & SPAN H2017 GRMN
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General Education Core Area Assessment Reporting Template
University of West Georgia

Academic Year(s) of Assessment: AY2014 - AY2018 (Spring Semester 2014 through
Fall Semester 2018)

Submission Date: May 2, 2019 (rev. 6/5/19)
Core Area: C
Submitted by: Julia Farmer, Shelly EIman, and IEA

Instructions: Fill in the sections below for each general education outcome on which you
are reporting assessment efforts.

1. Student Learning Outcomes:

The following specific Student Learning Outcomes are used to assess student growth in the
achievement of the General Education program goals in the Core Area listed above:

1. Students will demonstrate knowledge of the foundational concepts of artistic, intellectual,
or literary achievement, adapting written communication to specific purposes and
audiences.

2. Students will recognize and make informed judgements about the fine, literary, or
performing arts from various cultures.

2. Describe any changes to your assessment process made during this assessment
period. If there were no changes, say “no changes were made.”

No information was received from most departments. English and Philosophy indicated that no
changes were made. The Foreign Languages and Theatre Departments also indicated that no
changes were made.

3. Describe any curricular changes implemented during the previous assessment period
(include relevant evidence of improvement(s) made such as revised syllabus, rubric, etc.
and/or additional or revised activities, etc. in Appendix):

In Spanish courses, more assignments based on cultural analysis were incorporated into SPAN
1001 and 1002, and systematic study of literary excerpts and art from various Spanish-speaking
cultures were introduced into the course. Since artistic and literary content was already rich in
SPAN 2001 and SPAN 2002, Faculty focused on the elementary sequence during the period
under review.
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In FREN 1001 & 1002, more attention was focused on poetry in response to students’ difficulty
reading literary texts, and additional time was devoted to in-class homework activities to help
develop students’ awareness of literary forms and techniques. In FREN 2002, the course
switched from using a textbook, to instructor compiled content, which brought down costs and
allowed instructors to select material more in line with student proficiency at that course level.
No major curricular changes were reported for FREN 2001. Foreign Language course examples
are included in Appendices 1-4.

4. Description of Assessment Instruments and Procedures:

Learning outcomes were assessed in the following courses: Provide a summary that addresses
the following questions: 1) What courses were used to collect data? 2) If units used different
approaches, please describe in as much detail as possible. 3) What assessment measures
were used in the courses? 4) What was the process for assessing student learning in the
courses? 5) What is the expected criteria for success or performance target for successfully
meeting the SLO? (include examples of rubrics or assessment instruments in Appendix).

ENGL 2130, ENG 2110, ENGL 2190, ENGL 2120, ART 1201, FREN 1001, FREN 1002, FREN
2001, FREN 2002, SPAN 1001, SPAN 1002, SPAN 2001, and SPAN 2002, GRMN 1001,
GRMN 1002, GRMN 2001, and GRMN 2002.

ENGL—Students were directed to respond to the following prompt in 250 words:

Describe how the assigned literary or artistic work reflects foundational concepts in one of the
following areas: Literary or Other Artistic Genre; 2) Literary or Other Artistic History /
Periodization; or 3) Cultural Achievement. Use specific examples to support your analysis and
claims.

Faculty were directed that they may modify the prompt so that students write in response to a
specific literary, visual (film), or other creative work covered that was specific to the course /
section. Faculty could also give students the option of choosing a representative work from a list
or from the course readings. Lastly, Faculty were given the option to modify the question to fit
the parameters of their specific class, keeping in mind that it must allow them to measure their
responses against the assessment rubric.

Faculty used a common rubric scoring the assignments on a scale of 1 (grade level F) to 4
(grade level A). Please see Appendices 5 and 6.

Success Criterion—the goal set was 70% would receive a score of 3 or higher. Actual scores for
Spring 2017 in ENGL 2110 showed a total of 84.6% scored 3 or higher.

ART—Students took a thirty-question multiple-choice test covering a wide range of art history.
Success criteria was set at 70% or higher. The test was administered in all sections of the
course. Please see Appendix 7 for sample questions.
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FL&L—Instruments used in SPAN, FREN, and GRMN differed, so we will discuss each
language separately.

SPAN—In the 1001 and 1002 courses, students were required to answer multiple choice
and one short essay question on the final exams that cover material related to art,
literature, and music of the Hispanic world. Assessment was based on the scores for the
sections used in the final exams. In the 2001 course students were required to write a
short literary analysis of a short novel. In the 2002 course, students write an analysis of
a Frida Kahlo painting as an essay assignment. For both 2001 and 2002, a common
rubric was used to assess this assignment, graded on a scale of 1 (lowest score—
Failing to Meet Expectations) to 3 (highest score—Exceeding Expectations). Please see
Appendix 8.

GRMN—In the 1001 course, students were assigned to write a short creative first-
person narrative as an animal that should exhibit an awareness of perspectival humor. In
the 1002 course, student were to analyze a poem by Heinrich Heine as part of their final
exam (See Appendix 9). In the 2002 course, students were required to write an essay
that incorporated a brief summary of the content of the German film Phoenix, complete
an analysis of one of the assigned topics, and draw conclusions about the film’s
intentional and unintentional effects/agendas. In 2017, GRMN courses used a four-point
scale of 1 (Failing to Meet Expectations), 2 (Approaching Expectations), 3 (Meeting
Expectations), and 4 (Exceeding Expectations). See Appendix 10 for Rubric.

FREN—In FREN 1002, students read a brief excerpt of a story or article and answered
guestions based on that reading. In the 2001 course, students were required to read a
text and respond to short answer and true/false questions. In the 2002 course, students
were required to read the French fairy tale “La Belle et la Béte” and answered questions
related to the text over several class meetings during the semester. A common rubric
was used to assess this assignment, graded on a scale of 1 (lowest score—Failing to
Meet Expectations) to 3 (highest score—Exceeding Expectations). See Appendix 11 for
an example from FREN 2001.

Success Criterion was set for all language units at an expectation that 75% would meet
or exceed expectations. In AY 2015, 80.72% of students met or exceeded expectations
for SLO 1 and 76.28% of students met or exceeded expectation for SLO 2. In AY 2016,
72.29% of students met or exceeded expectations for SLO 1, while 81.93% of students
met or exceeded expectation for SLO 2. In AY 2017, 81.55% of SPAN and FREN
students, and 58.18% of GRMN students met or exceeded expectations for SLO 1 met
or exceeded expectations for SLO 1, and 81.55% of SPAN and FREN students, and
58.18% of GRMN students met or exceeded expectations for SLO 2.

PHIL—In PHIL 2010 and 2030 Faculty use Spring semester final grades for assessment
purposes thus making the results invalid as an accurate measure for either of the two general
education student learning outcomes for Core Area C.
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5. Report of Assessment Data and Results:
Provide a summary of assessment results.
ENGL--

Success Criterion—the goal set was 70% would receive a score of 3 or higher. Actual scores
included in the table below are the percentages of students receiving a grade of 3 or higher.

Course Semester LO 1 Score LO 2 Score
2110 Spring 17 84.6% 84.6%
2120 Spring 17 85.2% 85.2%
2130 Spring 17 86.8% 86.8%
2190 Spring 17 95.8% 87.5%
FL&L--

Success Criterion was set for all language units at an expectation that 75% would meet or
exceed expectations. In AY 2015, 80.72% of students met or exceeded expectations for SLO 1
and 76.28% of students met or exceeded expectation for SLO 2. In AY 2016, 72.29% of
students met or exceeded expectations for SLO 1, while 81.93% of students met or exceeded
expectation for SLO 2. In AY 2017, 81.55% of SPAN and FREN students, and 58.18% of
GRMN students met or exceeded expectations for SLO 1 met or exceeded expectations for
SLO 1, and 81.55% of SPAN and FREN students, and 58.18% of GRMN students met or
exceeded expectations for SLO 2.

ART--

In AY 2014, 33% of students passed the test with a score of at least 70 in the fall, and 26% in
the spring. In spring 2016, 10.9% of students passed the test. In fall 2016, 22.7% passed the
test. In spring 2017, 19% passed. In Fall 2017, 14.5% of students passed. There was a large
jump in the pass rate in fall 2018, with 98.3% of students passing. The department has not
clarified to what they attribute this jump.

6. Analysis and Interpretation/Reflection on Results or Trends:

Provide an analysis of assessment results included in this report by discussing strengths and/or
weaknesses in students’ performance/learning. Were there any major gaps in the data/results?
(include examples of aggregated data in Appendix).

Overall, students appear to meet expectations in ENGL and FL&L courses for both core area C
learning outcomes. For many semesters scores in ART indicated that students were not
achieving the learning outcomes, although recently there has been an unexplained dramatic
improvement. Please see Appendices 12, 13, and 14 for aggregated data tables.
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7. Prior Improvement Plans Implemented:

Provide a summary of how the results were used for improvement. (include evidence of
improvement(s) implemented in Appendix).

FREN 1001, 1002, 2001, 2002/SPAN 1001, 1002, 2001, 2002: the Faculty continue to assess
the impact of the curricular changes mentioned above. More data will be gathered in Spring
20109.

8. Recommendations for Improvement of Assessment Process and/or Student Learning:

Provide a summary for improving the assessment process, curriculum, student learning, etc. for
implementation of the revised process during the next assessment cycle (beginning Fall
Semester 2019).

Find a common assessment rubric for both core area C learning outcomes.
Create a common assessment procedure for both core area C learning outcomes.
Ensure that data is collected each semester from selected courses in core area C.
Ensure that data collected is clearly focused on the particular learning outcomes in
guestion
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Appendix 1 - Evidence of curricular changes
SPAN 1002 - Fall 2015 Example 1

Capitulo 6: México
“La calavera Catrina” de José Guadalupe Posada

CALAVERA CATRINA

“La calavera Catrina” (the dapper skeleton) se sitia entre los iconos mas famosos de la
cultura mexicana. Creada originalmente como un grabado (engraving) en 1910-1913 por el
artista mexicano José Guadalupe Posada, la Catrina también tiene influencias de la diosa
(goddess) azteca de la muerte, Mictecacihuatl, y de la Danza de la Muerte, una tradicién
medieval espafola. En principio, “La calavera Catrina” fue una figura satirica que se burlaba
(that made fun of) de las garbanceras, personas indigenas (indigenous) en México que
renunciaban (rejected) su cultura indigena para adoptar modas (fashions) de la clase alta
europea. Esta satira se dirigia contra (was targeted against) la gente rica bajo el Porfiriato, una
dictadura europeista (a Europeanizing dictatorship) en México que acabd en la Revolucion
Mexicana de 1910-1920. En 1946-1947, el gran muralista mexicano Diego Rivera popularizé la
imagen en su mural Suefio de una tarde dominical en la Alameda Central, el primer retrato
(portrait) de la Catrina vestida totalmente. En el mural, la Catrina esta a la izquierda de José
Guadalupe Posaday a la derecha de Rivera (nifio) y su esposa, la pintora mexicana Frida
Kahlo. Hoy, la Catrina es simbolo del Dia de los Muertos en México, una celebracion de los
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antepasados (ancestors) muertos. Representa la actitud peculiar de los mexicanos hacia la
muerte, una mezcla (mix) de alegria, burla y desprecio (disdain). Ademas, simboliza el hecho
de que (the fact that) la muerte afecta a todos: ricos y pobres. Curiosamente, el traje tipico
ganador (the winning typical outfit) del concurso de Nuestra Belleza México en 2010 se basaba
en la Catrina.
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Después de leer el parrafo sobre la Catrina, contesta las preguntas:

1. ¢ Qué culturas influyen en la representacion de la Catrina? Menciona un minimo de 2.

2. ¢ Qué es una satira? Si no sabes la definicion de esta palabra, busca una definicion en inglés
y en espafiol.

3. ¢ Cudl es el blanco (the target) de la satira de la Catrina?

4. En tu opinion, ¢ la Catrina sigue teniendo el mismo valor satirico en México hoy (does it still
have the same satirical meaning in Mexico today)?
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Appendix 2 - Evidence of curricular changes
SPAN 1002 - Fall 2015 Example 2

Capitulo 9: Bolivia, También la lluvia

Costa (Luis Tovar) Santiago (Gael Garcia Bernal)

También la lluvia (Even the Rain, 2010) es una pelicula de la directora espafiola Iciar Bollain.
La pelicula tiene elementos metacinematograficos; es decir, contiene una pelicula dentro de la
pelicula. Se trata de un equipo de cineastas que quieren rodar (to film) una pelicula sobre la
llegada de Cristobol Colén al Caribe en 1492 y el subsiguiente exterminio de los indigenas
tainos. Aunque Coldn llegé a las islas caribefias, el productor Costa (actor: Luis Tosar) y el
director Sebastian (actor: Gael Garcia Bernal) deciden filmar la pelicula cerca de Cochabamba,
Bolivia porque pueden contratar a muchos extras indigenas a precios muy bajos. (Recuerden
gue Bolivia es un estado plurinacional con una poblacién multiétnica. Entre sus lenguas
oficiales se incluyen el espafiol y las lenguas indigenas quechua y aimara.)

Durante el rodaje de la pelicula, Costa y Sebastian se enfrentan con (face) muchos obstaculos
porque los indigenas de Cochabamba se rebelan contra la privatizacion de los servicios de
agua de la ciudad por parte de la compafia multinacional Bechtel (basada en San Francisco,
California). El precio del agua sube tanto que los indigenas no tienen acceso a este bien
basico. Costa y Sebastian se enojan cuando el protagonista indigena de su pelicula participa
en la rebelion y corre el riesgo (runs the risk) de morir o ir a la carcel (prison) debido a la
respuesta militar del gobierno boliviano. Es importante observar que la rebeliéon de los
indigenas es un hecho histérico (a historical reality), pues la Guerra del Agua estallé en
Cochabamba en 2000. La guerra termind con la cancelacion del contrato entre el gobierno
boliviano y Bechtel.
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Actividades

1. Lee el texto arriba sobre También la lluvia. Contesta las siguientes preguntas.
a. ¢ Quién dirigio la pelicula? ¢ Es boliviana?

b. ¢ Por qué es metacinematogréfica la pelicula?

c. ¢Por qué Costa y Santiago deciden rodar una pelicula en Bolivia? ¢ Por qué
es irbnica su decision?

d. Costa y Santiago quieren mostrar la violencia colonial de Cristébal Colén y los
conquistadores esparioles contra los indigenas del “Nuevo Mundo.” j Hay violencia

contra los indigenas en Bolivia hoy? Explica.

2. Ahora, repasa la informacion sobre Bolivia en pagina 332 de Nexos y mira el siguiente video
de YouTube sobre También la lluvia un minimo de dos veces:

https://www.youtube.com/watch?v=vFozF1ATuBU

3. Contesta las siguientes preguntas:
a. Pensando en la fotografia de Nexos y las imagenes del video, ¢como es el paisaje de
Bolivia, en general?

b. Hay dos marcos temporales (time periods) en el video: la pelicula ambientada (set)
en 1511 y la actualidad boliviana de 2010. ¢ Qué diferencias hay entre los marcos
temporales? Por ejemplo, ¢,cémo son diferentes las vestimentas de la gente indigena?
c. ¢ Qué conexiones hay entre los dos marcos temporales? ¢ Por qué dice el video “They
came to tell the story of colonizing the New World. Five hundred years later they've

discovered not much has changed”?

d. ¢ Por qué es importante la escena de la pelicula en la que el hispanohablante toma
agua en un restaurante y aprende la palabra yaku?

e. En el video, el oficial del gobierno observa la hipocresia del director joven Sebastian.
¢En qué consiste esta hipocresia?

f. ¢ Qué significa el titulo También la lluvia, posiblemente?

g. ¢Quieres ver la pelicula completa? ¢ Por qué si o0 no?


https://www.youtube.com/watch?v=vFozF1ATuBU
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Appendix 3 - Evidence of curricular changes
FREN 1001 Example - Supplementary poem/song used towards the beginning of the
semester.

Zazie - "Tout le monde il est beau”
Michel, Marie

Djamel, Johnny

Victor, Igor

Mounia, Nastassia

Miguel, Farid

Marcel, David

Keiko, Solal

Antonio, Pascual

Tout le monde il est beau
Tout le monde il est beau
Tout le monde il est beau
Tout le monde il est beau
Francois, Franco
Francesca, Pablo

Thais, Elvis

Shantala, Nebilah
Salman, Loan

Peter, Glnter

Martine, Kevin

Tatiana, Zorba

Tout le monde il est beau
Tout le monde il est beau
Tout le monde il est beau
Tout le monde il est beau
Quitte a faire de la peine
A Jean-Marie

Prénom Zazie

Du méme pays

Que Sigmund, que Sally
Qu'Alex, et Ali

Tout le monde il est beau
Tout le monde il est beau
Tout le monde il est beau
Tout le monde il est beau
Tout le monde il est beau
Tout le monde il est beau
Tout le monde il est grand
Assez grand pour tout le monde
Nanana nanana nananana
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Appendix 4 - Evidence of curricular changes
FREN 1001 Example - Activity on the final adapted from exercises students completed on
this poem in class and as homework.

Final Exam reading activity Lecture, “Familiale,” Jacques Prévert. Read the poem on the separate
page provided by your instructor (DO NOT WRITE ON THE POEM! IT MUST BE RE-USED) and
answer the questions that follow in English. (10 points)

Jacques Prévert, “Familiale”

La mere fait du tricot

Le fils fait la guerre

Elle trouve ca tout naturel la méere

Et le pére qu'est-ce qu'il fait le pere ?

Il fait des affaires

Sa femme fait du tricot

Son fils la guerre

Lui des affaires

Il trouve ca tout naturel le péere

Et le fils et le fils

Qu'est-ce qu'il trouve le fils ?

Il ne trouve rien absolument rien le fils

Le fils sa mere fait du tricot son pére fait des affaires Iui la guerre
Quand il aura fini la guerre

Il fera des affaires avec son peére

La guerre continue la mére continue elle tricote
Le pere continue il fait des affaires

Le fils est tué il ne continue plus

Le pere et la mére vont au cimetiere

Ils trouvent ca naturel le pére et la mere

La vie continue la vie avec le tricot la guerre les affaires
Les affaires la guerre le tricot la guerre

Les affaires les affaires et les affaires

La vie avec le cimetiere.

1. Repetition. As with much poetry, this poem uses repetition to convey meaning.

a)  With this in mind, with what identical or nearly-identical repeated phrase does the author suggest
the characters’ attitude toward their daily life? (2 points)

b)  When this phrase recurs a third time, it has taken on new meaning and become associated with a
terrible irony. Why? (2 points)
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c) Can you identify one or more other instances of repetition that are significant in the poem? (1
points)

2. Rhyme is often important in conveying meaning in poetry as well.

a)  ldentify four words that rhyme in the poem (2 points):
i)
i)
iii)

iv)
b)  What might this rhyme pattern symbolize? (1 point)

3. How would you explain the seeming contradiction of the poet’s reference to “La vie avec le
cimetiére”? (1 points)

4. Good literature has a universal quality; readers in many different contexts can relate it to their
circumstances. In your opinion, explain in at least one complete sentence whether you believe Prévert’s
poem has this universal quality. If you believe it does, explain why; if you believe otherwise, explain why
not. (1 point)
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Appendix 5 - Assessment instruments
Area C2 Course Guidelines - Spring 2016

MEMORANDUM

TO:  All English Faculty Teaching Core Area C Courses (Literature Survey Courses)
ENGL 2110, 2120, 2130, 2180, and 2190

FR:  David Newton, English Program Assessment Committee

RE:  Assessment of Core Learning Outcomes for Spring 2016 Semester

If you are teaching one of the following courses this semester, you MUST complete and submit an
assessment of the two core area learning outcomes for Area C courses. These courses are our literature
survey courses: ENGL 2110, 2120, 2130, 2180, and 2190. This includes both regular and honors sections
of these courses. If you are teaching one of these courses, please read below for guidelines on how to
complete the assessment. All sections that we offer must be assessed annually, so we perform this
assessment each spring. We do not assess these courses in the fall, unlike the QEP assessment of Area C.1
courses, which we assess every semester.

NOTE: All sections of these courses must assessed.

Core Area C Learning Outcomes. There are two learning outcomes for Core Area C. These are not the
learning outcomes for our specific courses but learning outcomes for this area of the core, which all
courses are expected to meet. Our specific course learning outcomes are based on these general learning
outcomes. The two Core Area C learning outcomes are:

Learning Outcome I: Students will demonstrate knowledge of the foundational concepts of
artistic, intellectual, or literary achievement.

Learning Outcome I1: Students will recognize and make informed judgments about the
fine, literary, or performing arts from various cultures.

Assessment Instrument: The instrument for this assessment is the following writing prompt:
Describe how the assigned literary or artistic work reflects foundational concepts in one of the following

areas: Literary or Other Artistic Genre; 2) Literary or Other Artistic History / Periodization; or 3) Cultural
Achievement. Use specific examples to support your analysis and claims.

You can modify this prompt so that students write in response to a specific literary, visual (film), or other
creative work that you have covered in your course / section. You can also give students the option of
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choosing a representative work from a list or from the course readings. You can modify the question to fit
the parameters of your class, just as long as it allows you to measure their responses against the
assessment rubric (included in the other attached document).

A few specific guidelines:

The written responses should be short, a minimum of 250 words (but not much more extensive than that).
Do NOT require them to write a formal five paragraph essay-length response.

This assessment can be done either in class or as an out of class assignment.

The assessment should focus primarily on content, rather than spelling and grammar, except in instances
when those aspects are so deficient as to impede clear articulation of what they are saying.
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Appendix 6 - Assessment instruments
Assessment of Core Area C.2 Learning Outcomes

Assessment Rubric:

Knowledge of
Foundational
Concepts

in definition of
the selected
concept;
emphasizes major
points with
specificity

concept, but lacks
a specific
emphasis on
major qualities

concept, but does
not fully
understand it or
write in support
of it

Score 4 = Exemplary 3 = Proficient 2 = Developing 1=
(Exceeds (Meets (Does Not Meet | Unsatisfactory
Expectations) Expectations) Expectations) (Failing)
Grade Grade Level A Grade Level B/C | Grade Level D Grade Level F
(100-90) (89-70) (69-60) (59 — below)
Learning Exhibits clarity Exhibits Exhibits some Does not exhibit
Outcome | and conciseness | knowledge of the | knowledge of the | understanding of

the concept or
provide adequate
support of it

Learning
Outcome 11

Informed
Judgment of an
Artistic Work

Exhibits a strong
critical analysis
of the artistic or
creative work
with very specific
textual support

Exhibits critical
analysis of the
artistic or creative
work, but without
strong textual
support

Exhibits limited
critical analysis of
the artistic work
with very little or
no textual support

Does not exhibit
critical analysis of
the artistic or
creative work
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Appendix 7 - Assessment instruments
ART 1201 GE SLO Question Examples

o 0O T Q -
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O T 9 b

15. This sketch is an example of
a.
b.
C.

o0 oo W

. The Parthenon is a well known example of architecture from which culture?
. Egyptian

. Greeks

. Romans

. Byzantine

. African art greatly influenced which artist?
. Vincent Van Gogh

. Rembrandt Van Rijn

. Andy Warhol

. Pablo Picasso

. Impressionism was started in France in which time period?
. 1600s
. 1700s

1800s

. 1900s

. In Art Criticism, the judgment portion would best be described as being?
. Subjective

. Objective

. Formative

a realistic life drawing
an anime figure drawing
a gesture drawing
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16. The art work is an example of
a. Renaissance Painting

b. Pop Art

c. Futurism

17. This Surrealist painting is by
a. Vincent Van Gogh

b. Pablo Picasso

c. Salvador Dali

18.The artist utilized what technique
to enhance the figure of Christ in
this painting?

a. Line width

b. Sfumato

c. Foreshortening

d. Chiaroscuro
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23. The is an early type of photographic process.
a. Photomontage

b. Stereoscope

c. Daguerreotype

24. A marble sculpture made by cutting away stone is made in a process.
a. Haute Relief

b. Subtractive

c. Additive

d. Constructed

25. While was important to modernists, is important to
postmodernists.

a. Photography/Painting
b. Sculpture/Poetry
c. Painting/Photography

26. The view of an artist as a creative genius rather than a skilled worker began to form in
Europe during the

a. Baroque

b. Renaissance

c. Medieval Period

d. Impressionist Movement
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Appendix 8 - Assessment instruments
Spanish Literature Rubric

LITERATURE RUBRIC

Outcome 1 Students will demonstrate knowledge of the foundational concepts of artistic, intellectual, or
literary achievement.

1-Does not meet expectations. Student fails to demonstrate comprehension of the literary work. and its
theme. Does not demonstrate ability to identify or explain important elements of the work: theme, plot,
characterization, poetic form, etc.

2-Meets expectations. Student demonstrates ability to identify and elaborate on important elements of the
literary work: theme, plot, characterization, poetic form, etc.

3-Exceeds expectations. Student provides many details on key elements and techniques of the literary
work: theme, plot, characterization, poetic form, etc.

Outcome 2 Students will recognize and make informed judgments about the fine, literary, or per